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throtttll tbla atudf l• ••••••atlly 1lalte41 to a •••Y aaall ••-
pt.lae, tt la bot•• that ••• app••acll wtll ••••• •• a ••tlaalaa 
la • auclt •••••-' &t-ea of •••••••• coace•alRI la•a•••• ••••l•P. 
•••• •f t!le ••••t••• clti&4. Ottael' ••pctl••••• wlll •••••tttc4lf 
be sutceaat.t'f hfoC'• aatlafactotf ••&•••••• to tbe ffO~lu tdll 
IJe attatae4. 
CBAf'fll II 
A IBVI h OP flU! l.l Til A TtUUl 
lleceatlJ the~• haa beea a l&I"Je a•cuat of llt•••ture 
a'f'a!lab1tt on t.be: aubject of 1•••u••• aad laac•••• tlevelop.-
1 
••••• Coara•aU.v•lv few put.liallecl etu4iea ••.• coa.cel'aed 
pl'laarlly wltll 4U&l•laa•u•t• 4e•e1opaeat of tile cu1ttai'I.11J ' 
4iaadvaatase4 cblld• the baflueace of eapcrrieace oa till• 
••••l•P•••*• or tlle l'elatioa•hlp of l•••·•••• to tea4.J.taeaa 
and achoo1 achleveseat. ••••••r• ••••lalalat the l•tt••••••• 
or the•• fact•••• •••• ,, ....... , la'featlaatioa 4ea1laa •.1tll •••• 
••tY• 4ept'lYaU.on la ••~"lY ctai14be~c.t 4e•elopa••t •f ttae 1a• 
1•••• haadleapped ctall«• ud poteatlal acbool ••••·••••• ct••• 
tll••• prolfl•••, •••• coat14ecatio,a. Aa laaa~••• ••••topaeat 
la a Cl'u&lal facttU' of tile 'total au:epat"atloa of tile cll114 .to 
••••••• la ac:boel acl\leYeaeat,• ••••cout autltora polat oat that 
atuttlea oa thil ••••lea ••• aee4e4 lf tbe l&llfU&It•llaitett 
child 11 to be llelpel la «•••loplal all of Ill• poteatlalltlea.1 
l•••etltatioa of previova l'e&e'arch et~Yillea wttloll •••• 
ia aat way ccntcerae4 wi ttt tlle •••• of ec•t-lanJuaae ••••lop• 
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•••• belpfet aa4 of lntereat to tile Wl'ltei'!J 
f'Jd.a aui'YeJ of celated lltec.ature will laclwtte cel"tala 
aapHta of the laflveaee of ee•tcoaeat •• 1ansua1e 4e•elopaeat• 
tile lapo•taace of pce•acbool expel"f.eace•• &ad· tJae t'elatloaalllp 
of •••1-laaau••• ftvelopaeat to rea4laeea aad acllool acJd.e••• 
••••• fte w•itel' baa •••••• te llalt tld.a att.C'V.., of a.elate4 
ll.teratul'l to 1••••••• aapecta. 
ne .Jafl•t,•t '' •a•t••a•e! •• Lea•••• •••et•a•a' 
Ia expel'laeatal •••••rcll• tt la ••••••••f for tile la• 
Yeatlaato• to lte ••••••••• aot oalr wltll laaauaae. 'b11t alae te 
ex .. iae thoae facto•• tllat affect ita ••••l•t••••· Laacuaae 
•••elopaeat la a•••••l le ..... to k tceat1J Cepedeat ..,.. tit• 
•••l••••• of tile eJall41. 'Wrlt••• •• tile •ttltJect held tl&at ••• 
•t•••••t pl&f• a ataai.fl.eut •ole la laaavaae •••••• .. ••• of 
I 
tile Cepl'lYe4 Cllllltl. 
ta a cepol't t• l'realdeat J••••• la •••••*''• l9el, 
••· R.l!Chtload• lll'ectol' of tJae Cllllfl hYelopaeat •••••••• 
atatedt 
file•• la ••••t••••tJle eYldeace tllat ttl• eal'lf r•••• of 
clllldlaoo• ••• tile •••t czo!tica.l polat J.• tile •••••tr clr• 
cle. lhai'J.aa tbeae year a tt&e •••at loa of leal'alat patte•••• 
eaotloaal fleyeJ.opaeat u• tu focaattoa of 1a41Yl4•al • ._ 
p:ectatl••• a•ul aepll'atl••• talle pJ.ue at a •••r l'&pld pace. 
Poe ·••• chllfl of po-.e.ctJ the.ce ••• c1eal'1f ••••,.v••t• ,.._ 
flcleaclea la the ••••••••• wtalclla ,., ttae .foaa4atloa fot a 
---------------~----·----------------~------------------------
' l . ·. · I••• •••••Jl1 •aoota la aac1r Chlldllool tor Colltl••••• 
Let.l'ai•l• .!•,.,.h!ll !11! !&•tflt•••aat• Ytl!ll C!lllf (Wn , ... ,, 
•••• , •••• 51•64. 
I 
11••·· ~~· •II·· •• IJ. 
• 
a pattern of failure aad tllu• a pattera of pcverty 
throuabout tile ellitd•a eati.re life. 
leprlvecl backsrouad leads to many laadequaciea. ••· 
aearcll :la humaa J.rowth anct CleYelopaeat teveala that the •••· 
tery of coaauaicatioa depeada beaYtly utJoa the eaviroaeataJ. 
atructure of the cbild'a earliest yeare. 2 
Learnial to coaaunicate tu•olvea lea.rnil'll to liatea, 
apeak, read aad write. A child apeata tbe W&J hla faallJ aad 
aeithtaora aJN&k becauae thia ia the troup wl th which he haa 
aade hia firat ldeatlf!cation. Wbea a child ldeatifiea with 
•••••••• he uacoaacloualJ ialtatea the peraoa•a apeech pat• 
t••••• He la proae te retain hla early apeeeb pattera for lt 
at••• hla aa icteatlflcatloa •••••· ftla pattera la a ayabot 
by which he p.rovea hla beloa1lacaeaa to a aroap. 3 
Ia a l'eceat study. Jolla atatea tllata 
'l'he Cbilcl la tile world of tlae poor baa beea allaped by 
tile aoelal relatloaahlpa exlatlal la that world• and by 
the aaterlal ~:ealittea, that are quite cllffereat froa 
that of the aitt•le•claaa child. fila laa,uaae, aad patti• 
cutarly the laaau••• that he beara. ••r well be tuite 
rich ia aeaaiaaa, very expreaaive by ••••• el yocal qual• 
ltJ aad the seature• that accoapaay lt, by tile force wltll 
Which it ia preJected, tJae fualat of worda with actio11a, 
verda with aotor laat••••• woccla that do aet have the pl'e• 
cla!oa. the explic!taeaa that characterlsea accepted aid• 
41e•c1aaa laa••••• 1aac•••• wltkoat oateatatloua aeaturea, 
1 
Jullua a. llcbaotut, •coaauai tlea ia Ac tioa: A lle• 
pott •• ProJect Read Start,• Tile l~a~iaa Teacher, XIX 
(Pebruary, 1966), p. 324. 
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Johftaoa, ••• clt., p. a 
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Paul Aaderaoa, '••auaae $kl11! la 11eaeatarr lduca• 
tioa (New Yortt Macalllaa Co•p••f• it64), PP• I-10. 
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• 
••• atdcU.e•elaae tlliak!ac • • • • ladee4, lf tlte 1••••••• 
.hl the ltoae or .... , •• , , ............ ,. b•ua4 to attloa, 
to dolac •• ••••tl.a•• oat' a wol'd or· two et a plll'aae Ia 
•••• •• arul the etuuuatl•l ••••• la coaaunlcated lJy ••••• 
of an aetioa. a aeature. ot a voice cualitJ tJtat accoa• 
....... it. l: . 
ne chlld"a ••err wutaa houl' la 4e'foted to laatuaae 
deYelopmel'lt la oae f'ol'a or aaotllet, verbal or •••••••~~tal. It 
1a ld.a vehicle of thousht aad coaauatcatloa thtoutlt word ot 
ac:tioa. Be tb!aka J.a wotila aatt lle acta la •••••· Pot tlte 
aoat pat:t be would like to ••••••• Jd,a lfeaa la ••••• Pd •• 
build& up •icarioua expetleaoea •• •• liateaa t.o or ••••• 
worcta. It ••• lteett fouacil that wot4a are iadiapeaa•tt1• to aelf• 
•••elatloa aad aeed aatJ.afactioa. We are thea fo&-tuut t• •••• 
alde&- what treaea4o•• poteat1a1 I• lahereat la tlte faactioaa 
of W61DI. Worcla caa cauae the chl14 to alafl iato d.eap&11' •• 
titer cu elevate 1d.a to aubliae delta!ltt Row aad wllel'e ••• 
•••<S• cweated? A•thl'epoloslatl aact aoclo1oaiat• •••14 ••••• 
that culture deteraiaea the •••• of •••••• 
Cultul'e cU.ctatea ttut lla4 of ••••• tlle cblld will •••• 
to kaov aa4 uae if lie ia to sala avec••• la fda eaYi:toaeat~ 
A Cu1tvre la uauallr coaaldel'ed •• tbe ••• total of 
all the ••terial acl'lle•••••t•• cvau•a•., Mlief•• u4 
••1••• of ••1 ll'oup of peop1•• It lacludea tae p•ople 
theaael••• uti tbell" iaetltutl•••• •• well aa tbA:ll' ••f 
of co•tnaaJ.ca•.t.oa aa4 tttele lateractioa •tth each otllel'. 
I 
1 
Ve~:a Jeha, •ne lelatloa IJetweea Soclal aapel'leace ••• 
the Act~ui•ltloa of L••••••••* lapel' ~:ead befel'e tJae Ol'f.eatatloa 
f!oaf~ureaee for tref4insatoa•J. ••••••••1 Ia Chll4 Developaeat Cea• 
ter• fot' PcoJect lead Start, &.o• ••••'••• Caltt., J•••• 1961~ 
I 
Aadereoa, •I· f!t,, P• I. 
•• 
All tauaaa tJeJ.aaa ••• bo~• ••• ••••• tttel• cllllA .. cl la 
a apeclft.c 4nt1t•••l eaYil'oaeat, &1lal'actel'iae4 ttJ 4iatla•tt•t ...... , ......................... , .. ,. 
, •• c., .......... , ........ , •• , ............... ,. 
••••• of •••••' clltldl'ea $-llall M •••• C•l•••• detetal••• 
'" ••,:aiat• tllat •tatl«r•• attach t• ••••• .. , ••••~••••·• 
Ia ald41e•cla•• 10clet' •••• tlae aad effott ·•• apnt 
t.• teachlaa cllll4cea ttae ••••• •-••laatlo• 111111• ., lletea• 
taa uti apeallaa. ftel'e •••• 1:Mt •••~'••••• tllat •••••• ••• tw. 
dl•tlact, Jet tat••••lated •••••• et luau•••• tile ••t••• ufl 
tile OUTGO• N l'eeeptlYe aad expwetai.'We l&AI11&Je• fte eltlld 
tale• la ldeae tJt.-outll dll'eet eape•l••••• ••• obu~••tl•••• 
th••••• ••••l•l•t p1ct••lal eepl'eaeatatiqe (flat plct••••• 
fl1al• &ad "• lo• ltaataace t.ilcl fl'oa ti&Jee-4laeaaleaal aedel•• 
I ••• ttu:•••• ,, •••• ,., ... ......... ., ............. ···~~··· 
aatel't.ala tllat wlll al•e llla •••etlaiaa •• talk t.ltt~Vt. •••• •• ... . ............. ,,, ......... ,, ............ ,., ........... . 
, .............. , ....... ,........ . ..................... , ., ................... , .. ,,,.,..... ,,, 
Ia ••••• ....... •••••••• ••••• Ia ••~"• llalted. ••• 
c-••lcatf.o• la illl'Ottlb aeat•••• ••• otJael' •••••••••1 ...... 
Wllea •aN• ta ••••• it Ia lltel' , ..... ••••• ••• aet aee••· 
aartly co•••••• •• l•••• ...... cltlldl'ea anat t•r ita" ••* Ia 
·-.--. 
11 
aaar aew at tuatioaa aad receive ecurl'ec t.ion Ol' eacc:nu-ase•eat. 
J•t there la auch aoiee and crewdiaa ia theae hoaea. T-• 
Poe ... , ., • .,a,atera, .lacltala ia a aeeoa.tl lansuace. 
carelf aaed at bo•• aad aeldo• lutal'4 outside tlle achool. 
lvea for •••• 1atliall•apea11laa clllldre•• claaaroo• .las• 
11all ia pratteally a aeco•d laasuaae.t 
The child coatae to school brtaaa &lOAtti wltb hla Ilia 
aatu•at languace. Tbia la hia bJ •irtue of betas bora tate a 
apecific cultural enviroaeat. Ia the calturally dlffereat 
&l'eaa. the iaaediate faal1J and aeithborllood do at.teh to .laten• 
alfy the eblld•a aatural epeeeh pattera. 
'lluue childrea ••r come froa an ea.Yil'oaent that ia 
aot devoid of laasuase, but oae that aay be a.olaiel.'l a 
aore Juaaaa1y tuu:eint. a world whel.'e the laaruace that 
atul'otusda thea la t!ae lanauace of adult to adult. Coataa 
froa aoce crowded ho••• lt alattt well IJe that ••• of the 
pcobleaa of cttlldrea lroa low inctuluJ bactarouad ia that 
tbey doa•t aet aa anac!l belp ta laolatla1 tb.ia eo»ataat 
atl"eaa of lane••••• ~-· t•~t,a.t ~~·•• aad learp,to ••• 
late tbeae of aalieat ob •cta •••• Chlldren at thia eal'lJ 
atac.;e bave prob ••• 11 know aa what are the apeciltc 
aeaa!naa of ap.eclfic w•rda aoatly t>ecauae it cea11y la 
thla bui14iaa of a bead betweea word aad tbias. aa4 thla 
la aa iaflat tely •••• c.oaples pl'oc~u• thaa we vauallJ 
realtae.l 
'fbe •~•••• tltat aoat Cbildrea leara to apeat by tbe 
tiae tttey are four Ol' 11.-e ta becauee tiler b&Ye beea ••P•••• 
to an lnflaite auaber of opprtuaitte• to ••• laat••••• lat 
1 Nartla hut•ctt, •The Dia&thaata.,ed Chl1d aad the 
Le&I'Diftl P.-oceee, • yue't~o.a .. ~•. ••e.:••t•d Ar•••· ••• A. larry 
••••••• (Wol't: Coaference •• Cul'l'icul•• aad Teacttia1 la De• 
,pre~aed Ul'~aa A••••• Mew torkt Teacbera Colleae Columbia 
Vaivezeity, 1961), p. &87. 
I 
Joha, ~le f!~·• P• 1 
, . ........ ........ ... .... .. ......... .~....... . ........ .. 
..... ... .... .•... ·•···•··•· 
aut Ml'e •taee I aar atitn••• I •••t a.eaa 11'-tt• 
............... ········ .............. , .. , ... ·-··· .. . ...... ......... ... .. .., ..... , .. ··•··•···•·· •.... .... l.,. ....... -..... , ....... ...... ..... ,.. tt 
,. '" •• , ......... ,, ........ ,. •••llf •••••••• ••·••• 
le·••• •f •••••••• tltat ••• etttl.t •••••df Ma tttat t• ,.,....... . .............................. ,, . ......... ... , .................. , ................. . 
•• , ...................... , ... ·······"·· ..... ft ... l• ••••• , .... •••• ........ .... ••• ttii••· W..t ....... . 
••••••• Ia ••• lew lac••• ..... ••••• •• ••• tl••• •• 
.......... , ••• ,.,.,,, , ......... ta&t ....... ,. ,. 
ttat• ••-••• er-, •t~~Pilff ••• ••••at• tee ctt&l••••• " 
..... lt ...................... , tl•l•l ..... • l 
••••• _, •••••• • ••• 8111. ll,f'I!!IU !l!l!l.ll.& 
Lt•teatat t• tate e~tlll'f •••••~;• ta J••• u ~..,..,,. 
Ht •• a'lll't••••••• tiM cllttd •Itt• taopa:£;e fl'n waf.•a tae en 
•••'" •~• l•ltlal ••••••••• •• trt&at •• ••" ilJ ••• I• a .. 
.... ...... •• ••••• ... l ........ $ ..................... . 
•••• .. •• te Mt M aetl•••• ••••••••ta 4la.le,.. •• ••• • 
••·••••• ...... ·u•atl .. Mt•••• • atfvlt aad a aa.ta•• 
'Ill• "'"'' ...... -·· ., ., ............. ~····· 
, ... •• It•••••••· • .,.. . ,. ••• ., ••• , ... , ~"· ••• u:••~-Y tllat 
It wtll n ••l .. t•• • ..,.., •••••f..elea. fte ehll••• ••••• 
.............. ,, .......... , ......... ,. Ill• •••• , , .... , •• ... , .............. , .. , .... ,.,. .... , .................. . 
..... ,...., .. ~·· .......... , ............. ,., ... , .. ,, 
•t:rrl•t• Ia•••••• ••••••• lt , .... ,, •M• ttut •~tt14 •• 
•'••• t1le ••••~•attf w Ilea• ..- M tteu4 ,t,bt •••••••• M• ...... , ............ , .. . •.•.. , .. . 
.. , ......... . 
·.~.· 
It ...... . .... ,, ..... ...... .... .... ... .. ......... . 
••• laaa••t• n••lapant·••• tlfe c.-l&d*a •t.l.lltJ t• • ._. 
fteee Clllldf'•a .... a•tte•aded •tttl •• aae•.•····-· 
tllat ... ••• ••••-.•'•~• •• ~--· tttat •• , ••••. teht•• 
to a .... ,,. aot yet. t•• fu.llla•• '1-• Wl'ld. •f ••• lw 
••••• ,,._,.,. •• Ht • veQ eactt.lat •• •••••trs;~-• 
ilii#~~=~~~i3fili~ft lf.f:tbl• .JIIbd.-.. lla-
If a ettt.lf thea aot t~a•e • "peetBaltf to •••! .••••• 
.... ••• ••• ....... ••• ........ •• ' .... ,... ... ...... fttl••• 
••••••• ttte •••~•' t•• ..... '' ttelatlaa. ltr •••••• .... ... 
....... •••• •• tl•• ••• • .... t.. ... ... 'tltl•t• • .., ... . ... ,_. ...... .............. ,, ........................ . 
.._. tttta •••• fJf taq•••• .... aop..at ••••• Ia tae .... . 
•t tlse ••••t• ·at tllM ......... ••••••~ tliat .... allllltl:f 
••••• ., \ll •••• '.... •••• ., tiM ·-· ....... tk•f .... ••• .. 
... ,,, ........... •• f.ua... tilts •••"' la ••• cllltd• • a .. ... , .•..... ,. .. , ........... -· ... , ... ,,, ...... .... . 
,. .. ..... ,, ••••••• , ....... t• ...... •• .. ••• ,, .... • .. 
..... • ..... , ... , ftll •• •••• •••• • •••• ., ••• , ••• , .... 
•••s• ._,.,.,,, .. ••• ••• at •'' -••••••• •• help•• u ••• 
•••••• , .... ft••• ............. , "• , .......... •• •••. ....... .......... ..... ... .. .. •.....• .... ... ...... , . .. , .. , .... ·~-···· .. , ..•..••.•. ," ... , ........ •*••·-··· , ........ ,,,, .. 
•••••• ••••• aetlwatl•a. •tll lite •••*-• &a tutiJl•t t'M 
................. «cllll4. , ••••• JOil••ota , •••• ......... 
1 ••••..... ··"· 
•••• wltll: apeeclt laaoctlcapped ••114•••• f•••• tbat aetl•atl• 
l• • •••••• fact•• ta llelptas ••• l••••q• ••••'••• clltt•• 
•• al" t.ell•••• that aotlYatlea •••• be ••••••••••• ,.,.., •• 
. l ... , ... , ............... . 
n•• •• ••• tttat if a -chiltt•• •• ,.. •• ,.,. •a•l•-••••• 
taflaeaee• a.-e lae•t••• Ill• .Uff•l•ttiH ef tile ••••••1 .,,.. 
ef Inc•••• •~tlclt Jtylllett•at ltata •• l'tteeptlve fN ll•tealat 
aad ••••U·••• •••·••••t.•e fot' •erb-ai ..... aleatloa ••• tlllallat 
fo• coapl'ebea•l••• aailer•t•••t•l aad !atel"pt'et:aU.oa will. h 
a.reatlr •••••••• aad tal• cttaHe• f•c ave•••• la •cllMJ •••r 
J •l.la. fie fact t.e oftea e.,ha•l•••• that at ••••r ••••&•,. 
•••tal ••••• la tM acuaul•ltloa of laaa•••• •kllla tlte ea•l• 
••••• and lta tall•••••• f.a f••4aaeat•l la •••elop1al a 
•••• of eoaaualcatf.n. fol' the c.llll4 aa4 tlae •••14 •••••• l'lla. 
c .............. ,..... .... .............. ,. • ...... . 
· tul'lDI of •••1•1aa••••• deulepMat. I• uder to ••P.•eq bta-
.ae!f• 'tll• cltllcl •••' ll••• .. ••t•iaa to •att•••• alHtut. ftll 
lanaua,. •••••t·.aJ. t.• •••allf ••PPlleC "' •••If upect.eae•• 
obtalaea froa eaYil'oaeat. A •l1alflcaat ••••• ta •••••• ,.._ 
1 
weacle11 J•ll••••• •• •'·• !l!!•a Bt.fi!&IU lft!ll SMjfp• <•••· ••·• ••• •••k• •• .. ••• aaa iC.ffi.;t r, •• • • 
I ••1••• •• 




licatloaa ahow that the experieaee la f'uadaaental to the 
accauisitloa of lancuace uaderatancUac aad skills. A rich 
ttackaroun4 will be cosutuelve to laprove4 laa,ua,e eoaeepta 
aad lacreased vocabulary. 
Ia discuaslna the relat!oaahlp between experience aacl 
laaauaae clevelopaent, Monroe eapllaaiaes the aeecl for aany aad 
varied experiences !a the daily life of the child. She alae 
su•aeata aeveral typea of esperieacea that will foster l&a• 
suaae development• Aaoa1 tbeae area faaily activities, coa• 
ataat expoaure to ateciea, tallEilllt picture•, eseursioas, aad 
all typea of visual al4a. Monroe alao aeatloas that repetl• 
tloa of these exprerlencea can prove quite valuab1e. 1 
Ia hla diacu.taaloa of the factora tllat prepare tile 
child for formal learalns, Bond poiata out the aeceaaity of 
de•e1op1aa readlaeaa at ewery le¥e1 if the child la to be 
aoat aucceaaful in aalainc concepti. Tbva, aotbiac caa aub• 
atitute for a bactarouad of experleace. aad all later learaiaa 
will to a larae extent depend upoa the experieacea the child 
bad 4urinc Ilia flrat alx yeara. •• bolda that 




Laagua1e and coneept d«velopaeat depel'i4 upoa firat• 
haad contact with objecta both biB aad aaatt. with 
aichta~ souada, aaella. aad taatea. The child learat to 
attach worda to theae ideaa. The richaes• of bla •ocab• 
alary, relnforce4 by fil'at•banct experieace• (tboae la 
which the object or aituatloa la present), foraa the deep 
foundation of hla lansuage atructure. tbrouth hia flrat• 
haad expel'leru:••• he arowa ia hia taaderstandina aad expanda 
l Marioa M.onroe, Growing Into leadlaa (Cid.caaoc Scott 
Poreaaaa Coapany, 1951)• PP• 96·91. 
•• 
••••••Jar' •I ••••• tJaat 14eattfr ttaeat ••••••tHtltaa•.1 
Ia a teceat pt~\Jlitatt•, Lewlt •••••• at 0••• polat. 
tllat aot oelf la ••••riesc• lt•elt l.apol'tut. b•t care •••t 
be takea to tapc••• the thll4•e perceptf.oa of lltea••• ••• 
dlfferencea. • ......... , the caa1ltf ., ......... ,, •• wl1l .... . 
~>• eta••••• for the be.tter • aad 1• ••••• laac•••• tl'owtt. wlll ........ • 
Aa ttae aftrase el\114 1• ••••''' a~tle •• pal'tlclpate 
f.a •••f actlvltlea ••• to ••J•r • wl4e ••rletf of eaperle••••• 
lle d:evelopa tllrov-111 ttle ltaowl•••• aalaed thel'e la a •••• t•••• 
tload Yoeabttlarr. Oil tJat otliael' ••••• tile ••••••••••••• clll• 
•••• fll'at •••••••• ••r oltatu.le:• IJ•f••• lae e.aa do l!tftl••• 
he llaf.tatloaa l•P•••• •• hla •r poYef!tY &ad depi'1Yatl .. , •• 
••••*• a b&l'&-lel' ttetweea ••• ••• tile •••••••• lle ••••• to ea-
t•••• hlaaelf a1Jout tta••• tlalat• •••••• fda. ft••• la4Jitlat • 
fulllal'lty wltll tile eaY.ii'Mest.ud eapetleacea tbat tlte •••• 
aal child kaowa •• well• e.ta le&t'alac will •• aeltller •• flll'•ct 
DOl' •• l'apl4 ••• ••f ethel' ti••• t:esult la fallal'e. 
A& • avabet of ta•eatlJ•t••• •••• ••••••••• tile eo•• 
actl•elr tile •lltl• talaaelf pattlclpate• la • •••••••••• a. 
•••• be beaef:t.ta fl'oa lt. ,_. cllllcl la tile &lua ••••• •• ._ 
talaly baa ••••l'f.eacea. aoat.ol w~ttcb do aot pl'ep&l'e Ilia I•• 
1 
8•J a... loa••·!l!il' !I!IIIJ &• ll!dl!l (CJa!caaet Lr••• ... c .......... lftl) t •• . • . 
, ... , .... 
lf 
low acltool. lecauae of Ilia eapel'leaeea, wtJ:li~:la ate •• •••1 
lia1te4• be fla4a thea at •••laace with thoae of tile •••••• 
1 
cvl'l'lcalua. ftnts be flaela acllool a abattel'lDI expel'leace. 
JU.a ••-••lcatloa 1•. iluu b1ocke4. J:le ia oftea labeled, la• 
attentl•e, ltuU.ff4U.'eat, b&l'd to aet to, ua•oepe.-atl••• au 
otlte• aialea•Uas terae. 'l'o Jtrlefl1 aueaal'i&e th••• poiata, 
•• 4liote Deutactu 
Ma,ay of t!ae cld.14••• I••• lowe• aoelo-ecn•1• C:!l'• 
•••••••••• coae late a acllool eltuatioa ••• so tht>ovall 
a llad of C.altUI'&l tl'&uaa. hflt1 b&Ve eatered & fol'telta 
laa4. here &• a teaelle• apea1E1at ia coati••••• ••••••••• 
fol' •••••• pecloda of tlae tlaaa tltey •••• apokea to .. •f•••• 
oftea apeulaa la a dlffe«eat •Ualect, aa4 aa.-etlat tile• 
to pay atteatl• aa4 aaauala1 tJaat tbef ••• f•actlo•t•l 
tllere accor4lat to bel' ataa4ar4a. heae childl'ea •••• 
co .. lroa a ,u,rtereat ctUtal'a1 •••••••• ••• bave llu •• 
ceal prepal'atloa to •••• the ••••••• of tile aeltool. It 
la aot a tbtple thl•a• to aar tllat tlleae cl)i141'ea lac• 
aa.t11a bat uaat tJtsera ta •• lnceual'ult' ••••••• ,,._ 
••tlla tJaat tke claii"~'•• have n4 tile ttada of alkllla 
tile achool cleean41. 
Tluaa oae teaula to aaa-ee wf. til the atateaeat tllat 
•taquaae ta a eeatral factol' to acJaooi pel'fol'aaace. 1totJl Ia 
tba ••J•• laterpel'aoaa1 coaauaicatloa functloa of •••••••• 
aa4 ita aedlatt•••l fuactloa Ia problea aol•i•l•"' '"••• 
(1941)• !J:tda (194t)• Aaa•t•t (ltJI), aad Te•plla (19ft), 
lhow that tile ltul'eture of laaau•a• ayet•• l• •elated t• 
Plo••••• •• •••*••• •t~e•atul'• ta4•p•a••••• Ia , ... .., 
lcJaoola foJ: the Dlaa4••.••••••·• ·y!flf C!Ji!4••tt .CfJ''II!&M 
If !tl!&!Sfl ~lt&a·&·te, <••• Yerkt . • i), ••· i- · • ' . 
• Ma•tta »••••••• ••••••Y ldueattoat . ,... laflueaee of 
Social fro•.-••t••· •• •••lJ »evelopaeat,• bt J••!••& II' 
, lfl!l,ll lf$1•11!!1 l~ttl (Apl'll, lt6J) • P• 1.· .,.,., . ... , .•. 
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background feature• and experiences. 1 
The child is handicapped by his early experience• 
with over-crowdednees, substandard living conditions, tact 
of family eonsideratione, lack of faai1ial aotivation, tact 
of exploration, lack of natural beauty, tack of pleasant ao• 
menta and surprises, and a nuaber of other depr'vatlona. rt 
can be said that the child te in the "hallaark of intellectual 
poverty•. 3 
In the child's home, there is a acaretty of objecta 
of all typee, but eepeelallr of books, toys, puzzlet, 
peneila, and ICtibblins paper. lt is not that the aere 
presence of euch aateriall would nec•ssarily reault la 
their productive use, but it would increase the Child'& 
faaillarlty with the tools he'll be confronted with la 
school. Actually, for the aost effective utiliaation 
of these tools, suldanee and explanation are necessary 
fro• the earlieat tlae of expoeure. Sueb autdanee re• 
quires not only the preaenee of aware and educated 
adulta, but also tlae••a rare commodity ln these mar-
sinal eircuaataneea.3 
to subatantiate the findina of Dr. Deutsch, aany of the 
School Syateaa in varioua Statea are foraulatina eoaaitteea to 
!aveatigate tbla problem of deprivation. A aood aumaarizatioa 
of their find!na• were recently publiehed by the u.s. Depart• 
meat of Health, Bdueation, and Welfare: 
The Nation is faced today with a preble• of edueatiaa 
1Martia Deutacb and latelle Cberry-Peisach, "A Study 
of Laaguaae Patterna," The Iaaturctor (Mareh, 1Q66), p. 98. 
2 
Mul'iel Groaby, "Povert1 and the School," .Bd•catloaal 
Leaderahip (May, 1965), pp. 536·539. 
3 
Martla Deutsch, the Dlaadvantaaed Child and the Leara-
lnl Process: toae Social Parcboloalcal and Developaental Con-





aaprecedeated auabera of ••••••1Y dlaadvaataged 1•••• 
people. who due to aerloaa deprl•atloa la the eavlt:oaeat. 
lack of experleacea which lead to aucceaa la achoo1 •••• 
'fbe deprlvecl aature of tile eaviroaeat .... with ita abort• 
aaea la alaoet everytbiaa but peeplet aolaea aad ••••lor. 
eauaea cbildrea to reach acbool totally uaprepared. to 
cope with acbool eavlroaeai or with acbool expeetatloaa. 
ll:J..cJ c.cu te uhoo1 wi*h •1••'* ao at»llltf to ••• a •••••1 
laaauaae. wltll •••••aelf ltatte·4 ••owl•••• of c~tlt•••l 
lte•• ••••••llr ful1lal" to Y•••• ettll«••• l.a ••• ••••••'• 
vitll ,little nn••taut•c ef tulr ..,. •••t~ .... t ••• .... 
ot tile wocld Myead a •••• of tllrH •• te•t •••••• •ita 
lew late1,1eehal c•ac:ept•, &f' wlt1l al•••t .. &'-llttJ' •• 
....... t. wttll ••••• , ••• a •• 
Aa ntea4e4 atlldf ef tu atate ef' atclltl-. Depal'-.at 
of t•.,.llc rastaroc·ti••• •••• tlae f•ll .. laa t• ••• •••••••• oa 
llaite• ewpetl••••• •• lt• eff1tct oa lnt•q• .. .,.,.,._ .. ,, 
Dl.•••,••t•t•fl otllluee ll•• la • ptayatcallf ••• ..-
eiatlr llai ••• ........ n., ····- ...... , , •• , ........... 
'h•J •••• ,,, ~-- , .......... ,, ... , .......... ,., .... 
tacta •••• tJtel~t ••latt••• Ol' a ••Cf' •at& •••tt •I .. , ........... ,....... .., -· . , ......... , ... , ... ..... •.. ...... .•.... , ..... ,.. ., ... , ., ..... , ......... . 
tdao aM ao •..- lot tlle fat.•• •••• Ia tM •••• el la.,. ···•·· .... , ............ ,.,, ................. , ..... . . , ..... ,..... ........ ., .......... ,, .... , ........ .,  
•• , •• , ... , .. Cep,tl••••··· ........................ . 
••••• ll•••• *'"' feela "~"' llttl• tlaet pel'tata• t• tile •••• 
tl .. a •• aaterl•t• •I tJte ....... ,. Hllool,. lte oft•• flad• ............. ,. " .................................. ,. 
1lf•'• ••••••• • ......... , ... , .............. •t•••---· .. . 
.......... '~·~······ ..... , ........ , ...... tlteil' .. ,. 
ud aa.ulat _.., actf.•tti~• wlttl tt&e.lJ' ••• ... ••••••• ,.,.. 
•••• depict u ••••te•• wld.c• ta fu ••••••• tt .. Wllat 
u •••••• ala •••• llfe I.e Mt t!e' la ••••'•• •I ••••• 
Paallt life• ••• lf l••l•t uc ., .... •••• ••t 1•••1•• 
41u:•••l••• of ••••-••ct l4eaa •••• u ••lttJ.••• ut •• 
• 
re1.l&ioa. fhe:re are few boota and aaaaztuea, perllapa 
aot evea a daily pape:r.l 
It wou14 be wroas to create a picture that these de• 
prlYed childr-ea llove aalaly without eleperiertCea. The paycho1o• 
steal lapact of life exp~rluce.• tUM caii4J'eB ea•oot-et' l• 
••--•••••• : fte ehtl• a&f Ia'••• pea •• beea a •••t et 411•••••• 
' 
fleae-:rtloa. uanpi•Y•••*• Cht'•fliC. at.rt••••• ••tal lila•••• ••• 
tudattoa •• ••tl•••••r· ••••· .... •••• ••• ., ...... ,.., •• 
c,.il4 fla4• Jae ••• ••perleac•• te talk •"•••• lle .. c••••••• 
....... ••J•• , ••• 1 ... 
he ••••Ple et ••r yea~• ef pou ia.acu••• .... ,. 
aatl ataaul'4a la tile ll_. atut. •-•tty ••••tdel ttt• 
•tatl4 witll a -.ertt•s• of 1lalte4 vocalJalar'• pC~ot &l'tltt!l" 
alatlea· ••• eauciattoa. a t.ca of •••1•1 atl.ll• ••• a 
teaa.acy te etlliae ·ot.tceatt:J:, •la••• ••• ft•t• te ••• 
••••• ll!•••lf. Be d••• aot it••••• •• ••••• • lltt ••••• 
•• flttat•~ It h• lta_pp••• to lf.we la u •••l•--•t 
••••• •H•ploruat la a way of llf• aad --•••1 n••• to 
I••• to aottalas, lte ••J•••• tile ••••• •• teacitet' •••• f•• Ia£• N ••• ltetac pel'ttaeat t• .. ,,lliaa luJ ••~"•• ••• 
doUt• 1'1lta ••• Mtal 'O.f •• ,.t'l!e1ltia:1 defrlwatl••• poe• 
fnl1r •• ••••••tty loa:•••• •••••••• aa.a ••uiail••• ..... ,..... . .. ,.~... .. .... .... , .... ,.. ., .... . ....... . 
........ •••• , ........ f••••······ •-e••••· 
,,. .. tu f•••&•lal ••••ucla uf ••H••atl•A•• ne en 
M lead •• eo•~•••• tflat tlut cult-.l'atty ff•P'•t.••• elltl.a taaa • 
•••• ll•lte« ••prle#tlal ltatt111r•ua4 utS tta•t •••t P~"••••­
wl1l l!e•ult tr .. t'll:l• tae:t. ttace ,._ cllit.• l• •• •att••t•••• 
t• ••• .laaa•••• •lll1t• •••P••lf.- Jilia early Jcboel •••••••••• 
.· . 
. ' 
. ' ,.·~ . ':~·; 
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1ea41 to one failure after another. Slberaan claims that the 
root of the problem educationally is the fact that: 
Slua ehildrea do not read or learn to read properly 
ia the fll'at two srades, will fall further aad furthel' 
behind after the third grade aad their failure to read 
proptu:lr a.!feeu a. J.ot ao~:• t~&a t.ll411' ua~~l n~lh 
Poec aea4lat alllla at tlle ata•t la tile ••J•• C'auae of 
•••••1 ········' 
Pl'aatratl••• coafv•tt••• llealtatloA ••• ettu lloatllitf 
are Ilia rewat4 fo'f &11 Ilia .effol'tl t• adJuat to a •144le•cla•• 
laYeatioa • Sc1loo1. ta tlllt a.ott l• eftea plafttecl t'll• •••••ta. 
tJ.aa aeeda ef aesatlve 1elf•laace &ad 1••• of acllolaatie •otlwa• 
tl••• What lies a.hea4 la laaguaa• ud reacHas: eapel'leace fea 
'!hoaeJa aeYel'al do,alaat facto&'a &re OP4f&ti'f'e ia , .... 
pal'ittJ tbe elU.d fol' readlal ;re&41seaa,. it •·• •••allt hel.d 
ttaat •••• la •• t•portaat •• 1••••••• a'blltty. A ehll4"a 
aoeceaa la toraal leacabtJ• pal'tlculatlf la reattiaa rea4i••••• 
will ctepeact to • lara• ••teat ttPH tala ta:aderataadias aad uae 
of laac••••• It la l~~aperatl'fe, tll4ttefoce. tliJ.at the realltlaeaa 
PI'OII'&a be ••• tllat will p:roYlde tlte lMI••P basuHcapped 
clllld wtttl the toola Jae will •••• la tile aec•ietttoo of tile 
~aalc •••••tlal• of lane••••· Wrltera coacue la eapllaaiaiat 
that a coaa:ldecaatle pol'tiu of the pool' acbool p•rtoraa•u~• of 
a a 
the culturally deprived child ia definitely attributable to 
l&alu••• ctefieieacy. 
Accordinc to Monroe, lancuage uaderatancliag la a pre-
requiaite to the akill of readial reactlaeaa. tt ia tbroush 
tile clti14•a •••••J• tllat tile teacher ia ••te to foraalate .... 
ldea of ttl• ablllttea aa4 to lea«• flew lle tlllat•• •••••••• ••• 
....... • ...... u ••• of etbec ••••• of tapedl••••• t• lear•t••· 
failere ia la»taase ••velop•••t ta tile ••at ••t•r4ial tactol'. 
Ja hel' -.oot Muroe treata of Uae Yl;l'ioua waya la ••tell 1«•• 
••••••• , •• •••o••••··· •••• ,.,. ••••• •••lc1le4. lise nil•~·· 
that each ctdl4 aboa14 e.e atvea e.aa14el'atioa u4 J&e1pe4 to 
laprove ltia f•nu:tleaal Yocallvlaty uca ••••••taat~lal l'ef&l'41eaa 
of "" &4't'aace4 •~ rataciled he ••v ••• Alai ttltll 11111 fact, a 
4epi'1Ve4 cki14 4••• readt aelu.tol wl ttuuat pc•••• tl'ataf.a,a ol' 
t>aclllr•••4 ta laaauate ud ttlat tlda pl'cd.-J.•• •••t be •••· lucia 
a c:talld •••• "• tl••• aa epport•aitt" to ••~•••• tile •••eatlal• 
ef •••• laaa••••• ••4erataadi.at. ad •••• ltefore he ••• tte ••· 
pectetl to aaater latrteate prMe•••• of readtnt. apelltac, 
writias, o.- ••1 ••••• act~ool t•bJect • l 
.. ..... , ••• , ... , ...... u .......... ••••t•••• •••••1• 
t'eveala that the aatJutra conatdel' laaauaae J:ea4lae&a f•a4uo• 
tal te ••••••• ia acJlool. t• &thUtioa to ll&Yl~tc l'a&clle4 ottte'l' 
l•••l• of aatttratlo•• tile ck:U.tt •••*• •"•• &1! 9 l'rOW la ••aJ 
S&alu&@e. Ia tu eplalu of •••Y wl'lt•••• 'llle cS\114 ••••• to 
obtain a coaaaa4 of language aufficlently for hta particlpa• 
tioa in Yarioua ach•ol activitiel auch •• expreaaing hlaaelf, 
liatealns to others, followins direction•• and hearing like• 
. 1 
neaaea and. differences ln aoun4a. 
••tta •••••••• tllat laae•age re&4laeaa •••t •••c.e4e 
rea~flaa readlae••· Ia ••••art•las, :he liata tlut fo11..,lsc •• 
aeceesa&I'J at tllte •••·••••U•I te••• t l.atereat 14UU!iae••• •••• 
1a••• fer llateal•t or eb•er:vlag, and t!llllkhat readiae••• J• 
tti• oplaion. "•••r tttoae wb.o. have aatered oral lua-•••• altllla 
really are •••••~en4e4 fol' reaf.Haa read!••• PI'Ofl'n.•& ...... 
patloa, •etpa llle to develop 1ate11ectual pwe••• provt«e• a 
leuaias aitt~att•a tnat eaetutraaea hla aot etaly to aeucJa f•• 
new w•rda btU alae to ltl.'iae. a&aJ ••• aeaaiu1a to w•rd•• aad 
tl••• ata tile aee4ecl toel or •••••• to aelf•eQI"eaaJ..••· letta 
4eYotea oae wltole ••~ t!ea of bia reacHaa reat:tlae•• aaval te 
ati11a ttsat ha•e aa tlleir ata tbe 4e-.e1epuat of latta•••• .... ._ , 
l••••· 
aecawee tbe r•••• etlli14 t.ta• •• l'eadiOI at.tli.t7• llt• 
••lY ••••• of uac.teratauuUac laaa•••• 1• tbreatta oral ••••l• 
ca'i.t.o• 'be lias wi til othe••• A t-ee eat ••Jt1ic:atioa aade ., 
lll•l••• •••••• tftat ••• of tbe ••.t~••••••: of a: aeatUaa ••••• 
••••• e••••• ah(!Htld tte ••• ••••lepaeet of ba•te &tal laa#•••• 
altllla .ia tile •-114 •••• la•e•••• ••••l•P••ttt la t••••••• 
He f•rtiutt' •••• tttat auett ••••••••••• ••1 tJa e••••r•1•• ttr 
pl•aalns utl•t tlea f•• tile etttl• •••t~ ••• ~elatt•c Jtl• •••• 
' 
••~•1 expert•~•••• ••••• ••••••• •••••••••• t,.lllat aad ., ... 
telllat •'""'**• a, fll.eft•lw •••l•l•a ia' &"J4iteay ''•••lai• 
•attoe, ••••••••••tea ••« tatetpl'etatl.oa ftf •••ltal la•t••••• 
tJae child bia•elf will 100t1 laitlate prepel' taar•aj\;e patter••• 
Tl\•••~~- •••••••• ••P••••• to seed ~ual l&atJu•.J• ~&o4ela Md • 
auffieleat •••••·&••~•• t• P•t l•t••~• iato use. tile clailf' 
will i•a-,htallJ ctewelott Ide pow••• of tl'llat:t•k~', ua4erataa•l•.J 
aad l•t•r~t••tl~t• lkt'ltt••'• t!liatla& la Ia asr•••••• ""ltlt 
l 
otber· •••~••• of alal&•• aaterl&l• 
' 
o•t.rlea ••• etu•• eapttaalanr4 t••• •ral la•s•••• 
attillty la • baele facter la aaceatat•l•l t,b.e •••••• t• wtlltcil 
• eJall4 J.• •••••••• t• arule•atnd ••1.1 late•P•t tile prt•ted. 
•••••• 01al la•a••i•t tbe rou•t ctlltd•a •••• ••••• •••I •' 
e&ple&alO.Itt caa I'Je ~e'telep•d aaC ltiPI"OY•d tbfOWII tl&lala& •f 
tta• pal'tlculat aatlla wblctl a •• llate4 •• (l) tile •••wt•t.• 
of a fa.vol'a~le •••£•••••• la witlflb til• et.llil:l wl.l1 lt:t ••-'•••• 
•••• to t~•••lo,p •• ,,..,.,,., •• , ••. , <I) ttua ••••••••• of ••" 
1aaava1e P•t:tera• iatt'o~·ut:•d t-.roufJI faY~ J.ia.ci iJ wlta etd.l• 
.a••••& llte.-at••~· (I) tlt:t ••~'•••~••'•• er t.•~• l••••••• 
-----------------------------------------~·--~--·-·-· ____ Uf_U_I_Il----1-{~ 
II 
....... , ..... , ........... ,.. •••• ......... t•) ....... .
.,..., •f '•*'•"' •••••••• •' •••.iatl•••. ta aea••• ad 
(f) tk atlaolatlft ef lQt•••• •••ltetf ''•••t•t•att•• •• 
l ... , ... ,. ..... ,. 
A •••••_, •••ltnf ef til• llt•aat••• M d•JI'I••• • .._ 
dlttn.a .«elat•• •• tid •••-•••-•• •llll.U• bel •I ••lila. 
' 
'•• •••••.-.•• wi.t& •ta•• ••• •••••••• lt •• f••. ••ac•••• • ................ ,.. . ....... , ......................... . .... , ... ,. ............ .. ..•. , ..... ., ., ...... , ....... ,. •... 
•• •••••••••• ... ••"* ........ , •• a. ...... ~~ ..... , ............... . 
• , ... , ........... • ......... ·····- ................. ;'*-
f••••tt ............ ··~ , ...... ttr ,,., •• , ..... , ......... . 
•*'"''••• .. , .•• ~••••t•lr tatJ••u• ••• •••4••••• •' ••t•••• , ............. ,.,,.,, .. . 
.... ttae Cltll~J'e&l'lat •thtlce• feyord Paf8MI .. l• 
••• ••••••••••• .,. ..... l. • ................ , ........ ... 
•••l «t•• ••••••• ae•t •f••• •••••••••• wltk ••••• .. ••••• ..... , •• ,, ...... , ....... .., .......... tiP .. 
11111.11111• -·· .... , .. ,,., ••••••• , •••• ,. ~ ... 
wu•• taaallltl• •• aatet'aal •••'--••••& llatt•• < ... • 
"'leal of l•wer-..lue *'•••••• tile etdl4 at~tl'• •••• 
••••••,.• • lf!•lll IIIli• 1 
.......................... ., .... la .............. . 
•••• , ... •••• alfl41le•cl••• .aad •-•·••••• futile• ., ••• ..-
•••••-•• ftl• ••••••••• atyle •f tu lner .. t.••• ••••• •• 
/ 
I . . 
J.a •· •••••••• •• a~ •• a. •uafl. !t1pf"l .. !llt• c·ac .. ·t!cal !hUttM (C1ttea1e1 lcett PN'etaaa •• ~~ .... ., • 
•••• , •• ,. 11•1... ' 
... , ••• :.r•.::.:::::•;.!f! t!S'I!~! m.tar;~•.!5a!" aaa• 
'•••••• •• lila• •• ••·· 
;:: 
.. 
.. ...... i .......... , •• ~ ••••• , •• · ......... tttl••····-... . 
aa4 ••••••••••• llltl• aapeet ••• • ataalflea•t l.afl••••• • 
Ill. rea,t~ttaeaa te eu •tallaa,ua,e Ia ac1aool •••••t•••••• 
l'lle pal'tlclp-aat• Ia ttl• &eacatcll Ce•feteace ea Neeatlu ... 
~ i ' ' 
Celt•tal hPI'i-.atln ft•alr ••••• tl\a.t ttae '"'"'••• clltl• 
taa4 dt.ffle•ltf ta lea••••• fot It• oft aue -~ lo tea.retaa · 
to• the QP••••·l •f aa adult. •• •alMa ttttaaa •• utl•t.• 
tie• ntell •• eeaeteh au wtttellt •••• •-••tate .U tMiltta.-
. 1 •••••••• ......... ...•. .. .... .... .•. .... ... . .. ,, ..... 
...... e·f ••• tiJit••allJ .... , ••• cttll4 •••••••• eettat• .... 
~ . 
,, •••• ia ...... , ............ , .......... , ••• .-. ····'-
•••• •••••-· YlHal •U•e•t•taatl• u4 lt• •••••••••••• 
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Hlloel .la elonl' tt.a11 tttat •f ett!14*•• ••*••t•t wlt1a •eeltal 
faelllt?• 't1!te ·altnr ar•~JJ eava 1•••~• ~•• •••• flfficultJ l• 
aayt.ec tt. aatf liae 1••• ••c•tt•dary with v~$c-tl. t• ••Pre•• 
l 
what lt aaya. .Ja a repo•t I••• tlle ~tt1e l.tate Vaiveretty. 
lt ••• !)otatad o'lt thata 
soae cbiltlrea oay lte •••••.rtt~ by a •••••• ttltut •f •••·· 
~tal deatlt~tloe lteJH.! ••Jtll:lat •• h.&•e ·f'IC>tU.!!u•rll? idea• 
tlfiect •• •••••••••••• ·aou ••1 la•e f•ll .. ltarco•i:• ••· 
v•lo,aeat •f a tb1d l\>tll flGt tlU9 t{llUl IIICJit Yllt~ed b)" tae 
actuu•l• ltll:l •••••• ••f laca ceaceptwallaattea •f • .,. 
•••••••• l• ...... of ttl• ••••• •• e•p-•c t aclaC'Icl. 'bellaa••• 
•• , .... -.. ... •• ••• •••• attt~••• to JM tutffaelae f•oa 
ln1•••• ••t~•••••elop•••••' 
IIMf ef Ute J.•~'l'lf efdlthrea ta tile le•ntr•c 1••• ttave •~• "'••••• 
•••• _. Yef:tab~ltltt1' ~f the ••••• of. even tbtt ~•-••••• objet!ta, 
•••• •• ta'bt••• tHutlt•• coat••••~" tiUt --••• wttlclt Jtda, •••II 
' 
oltjt'e~, •~ tecall *"• •••••t ebj«ct, to .. tll!f!f>l!!ltf.oa of a tra~ol 
. ' wt.t.tcll etaed• ftu tlte ob>jeota a •••.t, el'&l et watu:ea. wttb 
j ' ,. 
till••• ve,-t;.a1 lla:l tath.taa • tiJe ctd.ld tltflal tclf •tu:•• & lack 
ef rea4!1*'••• lot aoeta1 leto the •••ttta1 tea~t•••" P~"•s:r•• el .. •. =-·---. ........ ....... t-··' .. ~,., •.. ,, . !ll. ...... 11. lllfll 
· 1. I .!Jialll~fl ll"ttlt . ~ ..... ,.,, lai••r•ttr of ·eatiPe;ata. 
••••••••• el W4ucatt••• ltiJ.) 1 It• lliiJ. 
" . ~ .. , ' 
~Ill• lt~tc Val\'etaltft C•llet• •f 14taeaU.ea• Ceat~;~ f•• 
ac~teol laperbaeatattu, ,D• .. •t.lP'\l~JI• '••· !::fftl~u•a• et Ct.t!d£~1 PEII 
•••• Jt .. -t•f••••••J · Ctal••t ••••lo;.aeet l'eoJec '• J•lt•tta ••••• 
••••• ,. 19tll, , •.• ,., ......... ~ 
'•••l.lateall~ IIi .ll!t• at• •• 
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the achool. 
Despite the aaouat of reaeal'eh doae ia the f'lelcl• 
of teadinc leadiaeaa. aaay dlaadY&ntaced children enteria1 
the f oraal readins readineaa prosraa of the f lr et srade ••• 
not l.'eady. 1 Thla fact baa beea ceeocDiaed. by achool authol'l• 
tiea and epec!al prosr••• h&Ye li:utea eapl'eaaly eetaltliabed fol' 
theae children. ta the laet aectloa of the l'elated l'eadlaaa. 
aoae current reaeareh deallnl apecifically with laaauaae de• 
Yelopaeat of the culturally c:teprl\'ed and ita relatioaahlp to 
achool performance ahall be exaalned bl'lefly. 
~~ceat ltudle~ and Proc•••.t 
!a~aasuaae le•eiopaeat 
Alth~uah there are nuaeroua atudiea and proar••• 
aow which treat with Ol'al•lanauate •••elopaeat. readlal ••· 
plereaeea. rea4ina readlneaa a1ut coapeaaatory e4ucatloa, 
thel'e are oaly a few which treat of the problea ltt direct l'e• 
laticuaahlP. which ta easeatlal, wlth tile cultu~ally 4epr1Ye4 
.chl14. Literature reYeall that iaveetiaatloaa have ~••• aa4e 
ualaa auaerous approaehea to the study ef Oral•L&DI1i&le &eYel• 
opaeat •. OeutacJt., oae of the ploaeert in the field, baa atla• 
ulate4 areat latereat in the reaearch of the 1ancuaae develop• 
•••• oftbe deprived ehl14. HoweYel'., the topic baa not •••• 
haa41e4 thoroushly _, aaay. 
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complete. In Studiea at the Institute for Developmental 
Studies at New York Medical College: 
We have found significant differences in auditory 
discrimination between lower•elaas and middle•clasa 
children in the first grade. These differences seea to 
diminish aarkedly aa the children get older. tbouch the 
effecta of their early existence on other funetionlaa 
remain to be investigated. Here again, we are dealiAI 
with a skill very important to reading. Our data ln• 
dieate too that poor readera within soclal-clasa groupa 
have significantly more difficulty in auditory diacri•· 
!nation than do good readera. Purther, thia difference 
between cood and poor readers la greater for the lower• 
class group.l 
The iaplieatlons stated in the foregoinc reaearch for 
the structured learninc situation in school are 4uite obvloua. 
Deutaeh was also influenced by Placet. According to their 
thecnles: 
Later problem-aolvlna and logical abilltlea are 
built on the earlier and orderly prosresaloa throuch a 
aeriea of developmental atagea inYolviac the actiYe in• 
teraetion between the child and hia en•troaent. Thla 
Ia eonaidered a maturational proceaa. thoush highlY re• 
lated to experience and practice. Language cle'telop•ent 
doea not occupy a super-ordinate position. Howevet. 
Whort, Vyaotaky and aoae conteaporary theorista have 
aade languace the essential lacredlent in concept fora• 
atioa. pro'blea•solviRI aRd ln the relat!na to aa int.er• 
pretatioR of the envlroaent. Current data at the laatl• 
tute tend to indicate that class cHfferencea in percep-
tual abilitlea and in seneral env!ro•ental orientation 
deereaaea with ehroaolasical age, whereaa languact 4if• 
f erencea tend to ine rease. These ad.gbt tentatively be 
interpreted to aean that perceptual development oceura 
first and that lancuage crowth aad ita importance ia 
problea-aolvlac coaea later. If later data aad furthe~ 
aaalyala aupporta thia interpretatioa, then the tap1i• 
eatioa wou•d be that the low~r-claaa child comes to 
aebool with major defic::ite in thtt perceptual rather thaa 
the lancuage area.2 
1 
. Deutsch, op. cit., P• 1'71. 
a 
1,1Jt14., pp. 175-176. 
10 
h? 110 ••••• wbolty. la eoaflict with the pl'evloul dtac:u•aloa 
of readlaeaa for ol'a1•1•fteu••• d:evelopt~eut. I• •• area W1'l•~'• 
there ta •• yat aweb uacel'talety• lt !a leportaet to conal4el' 
•• aa.ay alter•utt••• •• p4'salble• ta ordel' "'ot to reatrlet 
expel'lmeatatloa. Other research fla4laaa oa per•eptlon, 
aaaely, au4ltctry pereeptfoa et ao.an4•• auppot:t &eutsctt'• 
theory. llbel'man haa at&tedt 
llua yova1ate1'• aay tat"k tile ••••• ot au4l to•r 
dl•c:l'htlnatloa. the abtU.ty to c.Hstiaaul•ll ••rr •••tle 
dlffereacea ali4 n••••• ia aound, Uut ta •~•••tlat to 
l'e&4ias. lhe DOiae 1e•e1 ln a bouectu'>l4 to wllich a 
half.,ch,:rea people are 11¥ina lrt two ~•••• teada to be 
ao h:lih tbat the child la torce41 to learn IHtW aot to -liatea; he developa tiut ability to wall llhuu~lf eff 
fro• bia aui'1'0tuuU.naa. Hence ate fall a t<> develop •• 
ablllty t• dlatla;ulah ••t•••• l'elf''faet aa4 trrele•aat 
•o••\'tda.l 
la a ll~tlted study, Sl1Yaroll and Whfut1ock, frq 
Arlaona State Uld·•creity fouad that auditory tl'alal•t helped 
. chl14r~a ln a tov~u aoch,•ecotUlltlliC ctaaa to 'iacrhd.nate 
nore eff~ctlvely thlrtr•tbr•• baalc ·-·•~h aounda. 2 
Worter and s 1orJ reported ift a rec••' study baaed 
upoa atatiat!cal analrale that a differenee of over one yeal' 
aocio•eeouomu: &roup and llifbel' aol)cio••coaomic group) bt 
favor cf the hi ettu~t aoc i4l•t'Ccuaeatc Jl'O'iAP wbea te•U•I the 
-------,_...-~··· • . ,.av·--------------------
I 
•tc~olae J. ~11varo1i aad Watcea a. Whaelo•k, ••• 
la•~•u.,atioa of AudltotJ IH.ul'laiaatlon Ttalahlll tot aaala-




lantuase facility with whieh these child~ea ente~ fi~at trade. 
Cohea. Director of tbe leadins Cente~ at Yelk!va Uai-
veraity, offers some conclualona about teaching readina to 
the disadvantaged children. Specifically we know that aoat 
socially disadvantaged retarded reader& in the seYeath 1rade 
do aot know the alphabet. We perceive further that most do 
not discriminate aouads in words accurately. We discovered 
that auditory discrimination in sounds and words and Ylaual 
discrimination of lettera are two prerequisites to auceesa-
ful reading for all children regardless cf ethnic bactsrouad 
or locio•eeonomic level. The perceptual development of 
cultur~lly deprived children at the beginning readias trade&, 
(l • 3) Ia severely impaired. Since these children bave •• 
little in other areas. moat of thea will face failure In 
reading. The culturally 4epr!Yed child cfepeada aore upoa 
the aehool for lansuage 4eve1opaeat and ceaeral •earbal in• 
tellicenee than does the •i441e•elaaa chil4. 2 
Prostls's wort on Visual Perception is worth recalling. 
Her wort focuses on the five •tsual perceptual abilities that 
aeea to have the gret.test relevaaee to academic developaent. 
Thele fiv·e abilities are: (1) perception of poaitloa la apace. 
(2) perception of spatial relationebipa• (3) perceptual coa• 
atancy, (4) vlaual•motor coordination, and (5) fiiUl'e•arouad 
perception. Perception is the bridge between the huaaa belnt 
1 
Stinson B. Worley and Wllliaa 1. Story, "&ocio•eeoao-
aic Statua an4 Language Paellity of 8eginnlns Plrst Gradera,• 
the leading teacher. l:l (february, 1967) 1 pp. 400•403. 
a s. Alan Cohea, "Soae Conclusions About Teachiaa 
leadiac to IHaactvantaged C'Htlldrea," The leacUaa Teacher, XX 
(february, 1961), pp. 433-435. 
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oody f'•aetloat wou14 b-e 1apoaaib1e. fl'eat!t'• det'laitioa ()( 
perception le tbe abilitY to reeocn1ee aRd reapead to atlau-
11. The ability ioeludea aot onlf the reeeptloa of ••••••r 
alcatioa with the «nvlroaeat. Vleual perception le lftYolved 
la eeerlr eve•r aetloa we take. A srowtar e-!14 learn• 
aucb a lac le indeed haa41eapped. Prostla'• re••••e~ ~·• 
ahowa tbat tlun·• t G a ae4iua•kl3h correla ti •• ••twteJt 'tl• 
aual perceptual ability &a6 readloc achieveeeat at the firat 
sr4ute 1eve1.1 
A•otller study of taetora thcus,ht to b-e related to 
readiac -.uaa~lllty of the 4eprf.•e4 cttltd ••• sale by Til••••• 
Be ieveatitate4 tbe oral laaru•c• of 50 white aad 50 ••sro 
low aoc i..,ecoao•tc statu• ll t. del'sartea al'tilt:h'ea by ud.at a 
atl'oCttu•ed lnter•iev. JUs ••t• ftocU•t• weret (1) Sowewllat 
aore «etleleuc' la eral lanr•••• ea!ated a•cna Weal'oee ttau 
white. le •• far •• N•froea uaact fewer aature •eateace typea 
l 
Martallae Proatlg an4 David Jlol'net ~· .Proa!il r.I'Of(ta 
·for ••• ~e•eloraent of Vla•al Perceettoa CCkicaso: Pollett 
FuGilahlni ei•P••'• 191~).·,,.· t-ti.' · 
.J-••. 
IJ 
•• •••• aote •P•c:lflc sraaaatlcal errora. (8) Yoeabalar'y 
of IHttll. atsroe aad White cllil<tr'"•• 4U.ffe•• quaatltatt•ely 
••• •••lltatl•ely froa tbat ...... la readel'a. (J) ,, •• ao tO 
JO per ceat of the ••••• •••• lty 4eprl'fe4 ctalldl'ea were cllf· 
fereat fro• tile ataaula~d prlaarJ•Iratte-wotC 1lata.1 
leaeaceta 4ea1lDI witJa tile culturally deprived eJd.ld 
wl11 c•atlnue to be published at •• tulpreee4eate4 •ate. !t 
will co•et aur lactora tllat lal1ueaee tile 4eprtved chl!tl 
aa4 hla l'eadla••• f•r acli&ool. 
••••• Lloyd• to Jaer article about readial ••• tile 
dlead'V'anteeed child aala a t~ueattoa which aany reaearela re• 
porta rataea *Wilat•a ••••• la wea~U•a for tile dl•••••atased?• 
Briefly ahe auaa&l'laea ••• polat that relate& to tlilla wot1tt 
A11•out effoct wlll be •••• la yeat• alaea4 to ••• 
couraae •••llel' lao••••• 4e•elopaeat aa4 to bu:tlcl aec:ea• •••r eoaee~tt•• •• laM tbat t••••••• patt•••• are f.lta• 
ly !apluted by ttee tlae a ellllel l• ala yeara old. 
Tlletefote• tile aoc:la11J 4iaad•aat&ied ctl.ll4 auat taa•• 
our belp wttli taaauaae aacJ eoaeept developaeat la tlte pre• 
actlool yeara.l · 
p.tlot projee t l.a lacd.ae t WliCOatla. Pour cliaeaaloal lei'Yed 
•• fl'aaewott tot thell' expel'iaeatal cul'tlculua1 aaaelyt (l) 
l&RIY&Je 4eveloptteat. (I) &elf•CO'ACept ia~troveae11t• (J) ea• 
paacU.nt tbe aoctal etllla of tile youatat••• invo1Ye4 Ia ••• 
l 
&oaht'ic Th .. aa, "'Oral L&a!••••• le~tteace Structure 
••• Vocabulary of l.!a4el'l&l'tea <'!blldl'ea Ltwlal ln t.ow aocio• 
eeoaealc ., .. ., •• Al'eaa• <•apobltatt•• fta.n. cUaeertatto•• Wayae 
Ual•erelty, lt6J)• PP• 120·124. 
a 
Helea l.leJ4• •wt.at'• Ahea4 
advaatasect?• Tile lleadi•l Te~eat••a . ,.... , .. la leadlal for tlte 118• IX (Ma•ch• 19.1)• pp • 
•• 
l 
••••••• aatl (4) va4eeatan41•1 •t cultural dtt•ter•••••• 
Toe atudf of Cline. at ~"•••• •••••~"• Cotlete, ••••••••· 
tile ••• of au4lo••f.•ual alda •• •• appl'oaeb to ''• Wol"ll wttta 
the 4epr t ••• ctd.14t 
'fttla study 1•••• ••••u•••••••t to tlae adaJtlM of 
•••l•••l•uala for tbe •••olfle P•••••• ot eoaeeptaa.ll••· 
tloa fol' btllaauat•• 'he l'eaulta of tltla at•., •••• ••t 
be eoft•tl'ued •• p•nt that •••••·•t.•••lt al'e a •••••'• 
fol' ••• bllla1ual pl'obt... lhee.e ..... ••••••1 latel'ott• 
1•1• ••• J.a •••• ••••• taeapllcat.le ff.t>JciJ.a••• htta ..._ 
Jeetl•• aad '"''J•ctt•• ••14eaee ••• tnad •• •••••••tl• 
ate tlefla:tta lap&-oYMellt Ia 1••••••• &l't• wtt• tiM ••• ., .. , ... , ., •... 
•••••••• polata la ••• lapo~taat dlr-eotloaa tile l•• 
pel'atlve •••«~ to •••laate ••• l•••••taate tile cur•••• la.t••••• 
tln reaultb11 ftoa cal'etullf •••••ted teaearcta la trol'klaa 
wltll tbe de,.l'lved ellallct. latlle.r tltaa Nltal •••twlae1ae• _, 
ta.e probl••• lata •uaaal'l••• lt •peclfleallJ for Ute I"II'Jtoae 
of aettl•a a clear ptc:tvl'e. Ike atateat 
leacU.aa la •• eaoraoualJ •••plea P1••••• wblcla ••· 
COapaaeee a•aei"OUB aeaaor,., aotorlC &04 COftCept•al CM• 
•••lcatl•• aWllla. ~~~• teacbtac of readlal ta. Ia f•••• 
pl'edlcated n tile •••••••••• of alala&l le-.ela et •••• 
tala of tlleae atf.J.l•· Ia eal'lf ••••1•1 taatl'uctloa, to• 
eaaaple. tile ctll14 Ia ~•••'~"•• to leal'a to aaaoelate a 
apeclflc •••1·1••••••• reapo••• (tile tea.cllea-•a ••tee) 
to a ••••1 •la-..al c•• < a p~lated ••••>. 'hla ••••••• 
Pl'e.uppo•e• tllat tile ctatl• la •apable of atteadl•l te 1 
4lactla1a•ti•t• ••coaatal•l• ••tt ~••••bel'ltal ltotla 
' J•••• Olaoa Pel Alcba~d L•~•••• -evttul'.ally hp•l••• ltatt•••••t•• etlll4rea,• !!f•ef'tf.e•l !t••ft••!J&I (May, 1tfl>. 
,. •• 551·111. 
I 
••••,•• ctt••· .!:' •••• ,,, •et•tt!! •e·~~~·• •u&JI 
<TeacJdaa Reattlal te Spe••••• ol ot••• t..••••••••t i•l••r t..•••'• waaa.taat•• e.-c. • ''- •. •••••••••• ot ••• ''• N•••· ., ........ ,, ..... , •• ,, • .,,. ll•l-4. 
If 
auditory aad Ylaual etl•ul&.l 
Pl'oa all the foreiolot. lt la ot:t-.lou• that the 
low•••el••• 4epr1Yect cblld eater• ICbool ••••rely haacUcappe• 
aad tile acbool wuat wol'k wl tlila tbe fraaewof'lc ef tbel• llalted 
experleacea to ualoek the •••• poteatlal of each clllld. 
l••t'•ll 
Ja •••••~"'• the tollowt•l aay be atate4t 
1. OJ'al•l•••u•a• cle•elopaeat ta a Cl'ltlcal. facto• 
la:a •cltool aucceaa. Ia tile c ••• of tile Ctd turallJ deprl••• 
clltld, tllla 1aat••••·4eflcleacr lHtcoaea appareat luedlatelJ 
ta tne cllff'tc•ttr •' •••ctala1 tile ctal14 tbl'ouab wel'dl. Ia 
••••aatelaa tld.a, ••••t opportualtJ alloul4 1te •••• to aotl• 
•••• aad atlaulate t•l• child to vaat to •••••• la ••••r 
type of pel'ceptual ••• laatuace espertnce. 
a. Aa adequate bac-Jro•acl of e•pet'leace• aa4 faail• 
ial'ltJ wltfl Ilia eavlroaeat wl11 •••allJ aupplf tlae •••••• 
aottwatloa ••• etlaulattoa fer ••• dept'lYed cllll4. Wltk••t 
eapel'leaee ••• ••••• contact wltll wtaat la aro••• llta. ••• 
cldld caa ••••lop •• •••1 I••••••• •• aott&tar Ia •••• ••· 
cept ttareaall tile ••••••• ••••••• lle ia f••••••ttr ••'IJte te 
acqvl•• tlteae eapel'le•e•• •• ••••••••••tlJ •• tile ai44le• 
claaa cllllt. ttae 4epl'lYed ctallcl •••• cet aaalataaee la delat 
•• lf lila l•••••r• Ia to ••••••• ..S••••tety. file 4laa«t•••••••• 
eblld aheuld IDe alvea ••••r opportaaltf to •••• feel, toucll• 
,, 
aad •••11 ao tht~ t tte way be brcntctlt tc an. awaretteae of tt!a 
eavtroattDt a•d beee•e a pal'tl~ipatloc aember or Jala ar•:n•P• 
At tl•••• it aay he aeeeaaary to btlA! tbe experieac•a to 
th• child when he canaot be broucttt to tbea. 
J. Adequate laacua,e la aoat aece$aarr tor tbe 
clepalve4 child tf he ta to aueceecl la foraal learnlaa. 
t.aaa•••• abould, tharefore be 1l••• clue eapha•l• at tl\a pa-e• 
readieeae level ao that the cbll4• •••lt'pecl wt th a cooct aoll4 
-aaic •ocabulery, aeaaittvity to ••••••• ability to llat••• 
aklll in aelf•••••••aloa aa4 ta latel'p&-etatloa of tit• •••~"••· 
tloa ef otlle&-a, will be wore l'ea4r to eatel' l~tto tile dlfftcult 
•••* of aaaterlac the latrlcacl•• of tbe pr!nte4 werd, aad all 
ot'tter learaiaa areas that reClul•e •• otuleratatuHaa of ••••••••· 
•· tt ta seaera11r be1leYe4 tbat a cbtld'• tans•••• 
taci11tJ ls tbe reflectloa ol the eaperleacea be baa had. 
t..a44 found: a relatlo•ublp betweea l'eactinl avceeaa aad the 
I 
qualitY of tbe child's laasuase bac•croua4 aad ewpel'leacea. 
t..lattatloaa la experience brill$ about .tefteteactea la l••••••• 
developaent. Childr~• eanaot ••r,all•• •here there la ao 
coaceptual underatanctlac ao4 •• •ocabularr to tell abovt ttle 
•• , ........ c •• 
ltrleklaa4 aa4 other• •••• atresaed tile tap.orteace 
of oral lans••c• l• l'eadlal tead!aeaa aad reattlnt actlte••••••• 
Accorttlna to ltra:ea. a cvltal'al baclt&l'Otnut tlevol4 ef •••••••· 
tal ••P••f.•nee• leada to laapproprtate •peech 1.labtt•• a t~•· 
1 
Worley. •lh ctt,. P• 400. 
,, 
aeachnta h&lltlicap to atuJlal &ltd aee.clerd,c rro1r•••· Pl'a&le~ 
haa po!Ated out that what a ebi14 learaa ia aoaehow shaped 
by the lantu•s• available to hla. 1 
auage facility, and !f languGce tae!llt7 !s related to aocio-
at•tua aroupa constitute a very ••~ioua prob!ea, a poteati~l 
loaa to aociety an4 a leas Ia pereoual achievement and pre•• 
tlae. If auch a theory is twue, lt aay alae be aake4 wheth• 
•• a aarked improve••nt in ora1•1anauage can 4lrect17 lnflu• 
ence a child' a proazea• 1n school teadinesa and conatulic&• 
11oft. 
wo&-k of juet such •a1J.4 qudU'iea whtcb aeea worthy of furtbel' 
1 
1'14., pp. 400•401. 
CHAfT.U Ill 
.EXPJRIMENTAL l'ltOCBDUJ.Jl 
rne aumeroua problema of ckild~ea afflicted wltk 
lancLtage deprivatloa are eertabtly receiYinc inereaainc 
attention, and thoae zealoLta for the welfare of theae cbJl~ 
dl'ea ace •oce thaD atud.oua tor their solution. lxpet:lence 
baa ahowa. howevel', that tbere are aaar fac:eta to eaclt prot.• 
whole problea lf it la to be adequately aolYed. Therefore, 
the object of thia atudy ••• to 4eteraine 'Use effect of a 
·ptanaed lan•u•c••otieatated readf.aeaa turoaraa on the read• 
lac .readiaesa devttlopaeat of theie c:hlldrea aa •anifeated 
bJ their ec:orea on ataadardiaed batelligence and readiaeaa 
ac:cu·ea. 
Ia the auaaer p:tlo• to laltlatloa of tbe atu4r, the 
welter conducted a tbree-week t•lal experiment witll a ••all 
croup of lanauase deprived. inner•cltr childrea. the aajor• 
lty of wboa eahiblte4 a very ll•lted vocabulary and Yery 
a1ow lansuase cleve1op•eat. The aater:lal•• aetboda• aa4 pro• 
cedurea fo11owe4 were eaaelltlally the -•••• aa tboae to be 
,. 
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aeceasary aodlfieaU.oa of tlae 1iait. Tbia trial a••e 
eyideaee that the study could feaaibly be eoadueted, aad 
that a lansu•8• orientated readlaeaa prosraa eou14 provide 
tbe needed experieneea upon which te develop tile ps:eaeat 
reading readiaeaa prosraa. Aaother advantase afforded by 
the trlal experiaeat was the fact that it •••e the write&- aa 
opportunity to thoroughly faailiariae beraelf with the l"OU• 
tine and aaterlala lavolvecl and tluaa •••• for bette• fuactloa• 
lac of the eatlre atucly. 
lubJec'' 
The eaperlaeat ••• carried out alau1taaeoua1J wit~ 
two troupa, both conalatlac of childrea froa culturally de• 
prlve4 areas. All aubJecta partlclpatlDI la the atuctr were 
froa the aetropolitaa area of Chicaco. 111iaola, aacl froa 
St. Nichael•a Grade School. 
In the Jxperlaeatal Group the aubjecta were e&c•teea 
children ertrollect in grade one of which the writer waa.t•• 
tea~her. The etahteea chlldrea Ia the Coatrol Group •••• 
al•• enro11e41 lrt the aaae crade aad bad the •••• teacbet a& 
the Bsperlaental Group. Theae two aroupa were ••••ted •• 
the '••l• of aeatal aae, chroao1oalca1 •••• latellileace 
,uotieat. leadlaa l\ea4ln••• Scol'el, ••• Laacaaae Scorea. 




~!_!tie gulek•&eorias Meatal Ability Tea!• Fora A 1 
waa adainiateced to eaeh aroup with alae childrea ta each 
teatiag aeaaioa. The p•iaclpal purpoaea foc which a aeaer-
latelltaence teet auell ae tllia ••• at•e• areJ. (1) to aid 
la tile eYaluatioa of pupil ~oteatial, (I) to aroup pupila 
fo• laattuctioaal pilrpoaea. (') to yl•14 bafortlultioa that 
will aaaiat the teacher to understand the nature of lea••· 
!at dlf'f'lcultlea which iadlviclual pupile aay aaaifeat. 
thla teat is characteriaed by exceptioaal eaee of 
a4ataietratloa aad scol'iac. The teet yielda aon•verbal aa4 
vel'bal acorea which• the ••iter b«llevea 9 are aece••••r for 
evaluation when workiaa with cu1tucal1y deprived chi14rea. 
After the participant• bad bfea expoeed to the 
group teat and lt was fouad that soae lacked the akill to 
~• teated Ia a croup altuatloa~ !he reabo4z Picture Voea~u-
1 
lary Teat~ Por• A waa adalaister•d iadlvlduatly to each 
cJdld partieipatiat ia the atudy to determine !ate11i&eace 
through lancuage aediua. Aaoas other reaaona for tile choice 
of thia teat werea (1) tile teat la cleaisraed to proYlde aa 
eatimate of a aubject'a Yel'ba1 latelligeace through aeaaur• 
l 
Al'thur $·. Otia, Oti' gutcJt•Scori,aJ, Meatal A!!.i~l!I 
Teat·Pol'a • Mew ••·• (Mew Yol'Jtt Harcourt, irace an4 World, 
lac., 1 51 • 
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value aad t be ref' ore teatt1 to ••tabl lab cood ra*'Pol't, (I) 
it f.a •••U ..y ada:lalatered la a •la:lttnta aaouat of tlee aad 
eaally acored, (4) repocted correlations wllh t~e &taafor4• 
llaet are relatively hlcb. 
!!!.! ltelubae~J·•~. '' ftea4t.pa aeacUaa~t1 ••• ueecl 
to aacef'tala tbe bulea of reactaeae ot tbe aubjecte, IIlli 
teat ••• adtd.alate••• to ••all lt:OliPI of alae ctaU.«<I'ea la 
a fi'Oup, wltb the ald of •• aaalatant. It ••• eboaea be· 
cau•• of the autbo.-•a work ta the field of readial aa4 tile 
other 1••••••• arta. Ker undei'1Ylac pblloaophy that readl• 
•••• la one of the •••t lapertaat faetora for auccea•tul 
aeaaul'ea the areae of ••••U•••• iacludeCS la t.otll prosr•••• 
1'llJ.a teat la deaitned for •••·•f·kladcl'#&l'tea •• ~>ealaataa 
tirat s:rade tn·•• '"• ~tela~~~,. Tea~ .. or l,eadf.aJ. Reacttae,! 
ladleate• •••••all readtaeaa fer readlac laatl'uetioa aa well 
•• apeelt !c pupil atl'eaatlla aad weakl'u~.t••••· .A4waataa•• or 
thla teat were: (1) teat rea•lta could be vied tor laitlal 
s•oupilll of the cblldl'ea, (I) reault• would alae provide la• 
aicbt• to butivl4uat arul croup defieteactea or ttl"eastha• 
(J) tbe profit• cbal't would t!Ye a tttlct •ptcture• of the 
tloa, Me••~"Y for Wol'd •••••~ AutU.tei'Y JtJiaeriall'l&tioa (lettera - ' 
aacl word aouada), aad Laacuaae Ability (liateataa coaprellea• 
a loa and baterpl"t tatioa.) 
41 
L•aauaae Teet J aad I lcoa !~!I'O~~!.!~fdl!l 62111!41! 
1 !•••• ~"~••£r ''"I wece uae4 ••••••• of the ••ltel''• aeed 
fo• aa lafo•aal type of ............ , to •~aluate tile lana•••• 
a\tllltJ of tlut t•oup. ftia teat ••• attalatatel'ett ladl•t.•••l• 
lr 1JJ tile ••ltel' to eacll cttl14. ~••1••.1• Teat I ••• .... H• 
••••• thle te1t l••••••• faeillty la •••~tat ldeatloa. lne 
Chlldrea aar •••• a I•••• ••eabularr lacludlat the ••••• of 
nla&ll, aa.t yet ••r be uaa•l.• to comsaad t Ill• ••••••l••r 
wltll uy faclllty. ftla teet •••••••• a tvte of nl'lt.al• 
tatelllt~••• vtalcta ta fa••••ble to ~"•••H••· ~!•I!•U b•*, 1 
ltuU.catee ••• ••••• of l••••••• ••••1•,.••• • tile leaatll •f 
••••••••• aaed 1ty a etalld. Seateaeea a.re •ftea lael'eaeed 
., ••••••• wlllcll coatala ceaaettt••• •••"- •• who. wtaat. that, 
wlllcJa1 etc. neae •••aectl~•• ••• •elatl••• are oftea • 
•••••• of 4lfflcultf to pooc •••••••• 
. , 'flat ,!!,ld.e• of •s•a,ttaa, tile frp•u 
Ia plattalaa ttaie eapel'laeat eateraal factora •••• 
coaalclec., ud coatc•l• eataltllabed. t'b.e flrtt pro-.lea ••• 
tbat of ••••••lalaa eqal.•a1eat ••••••• SulaJecta •••• •••••• 
f••• • fll'at ••••• la a 4eparl••• •~"••• aach ••••• coaelat•C 
., ......... ,, ... •··•···· .,., ........... , ...... , ...... . 
tile ttaale of aeatal •••• chroaoloJl•al aa•• latelllae••• , • ._ 
tleat 1 reartlae11 acol'ea ••• l••••••• ••••••• The t•teat ••• 
eaployed tor aacertalalaa altalflcaace of dlffe••••••• 
l 
Nat'loa ••••••• 'IJ leadlac Attlt•ule Yett 
' llevalltoa Mt.ff lla Co. • lto-. " u• 
,~;~ 
, _ _,_' 
Ia Table l ate preeeated the atatf.atlcal aapecta 
laY01Ye4 !a forwilll the equlva1eut aroupa. Ia poteatlal &I 
lsuU.cate4 by the Otle qalct aepriatl Teat, of, ,.~nt!&l AtJili t.!•• 
aa4 ia ebcoaoloctcal •••• tbe coatcol aad eave ... taeatal 
,.,oupa were etut't'aleat •• ia4lcated lty tbe t•test. Tile 
h.iabel' cbroaoloa1ca1 •1• favot'e4 the ezpel'taental Jl'Ot&P 'but 
waa aot etatlstleallf alaaificaat •• incUcatet1 I.Jf the t•catlo 
of l.4,J. Slallactly, the two II'Oupa d!4 aot dlffec alcalf· 
lcaatlJ oa tile Stei•~a.~.ta. l1ta?1•1 •.~.ad~~!•• T~ttt •• la4l•ate4 
by tile low t•ratlo of .ltl. ta l&BIU&Iff• •• uaet~l'eCI ttr tlle 
Noaroe llea•U~I Ap,tltu4e 1"•.•••• the 4iff•re.-e betweea tlte 
aroupa ••• aot a·&atlatlca11J ala~lficaat but tile Cllffel'eaoe 
fawot'e4 the espet'la•atal arovp (t•ratic of 1.3.1). 
Tbe two aroupa, howe••~"• were aianiflc:aetlf dtf.fel'• 
eat la tl!ae Yel't:>&1 poteaU.al ••••"''" bJ tile JeaboclJ Piet••! 
~oeabul&t'f Tea~. h••• 4iffereac••• fa•oria, Ute coatrol 
a••••• ••~"• a1aaalllcaat at tbe .10 aa4 .os 1e•el• ef coafl· 
4eace. Thel'efore, Aecordlat to tile PeattoCif rtct~l'e Vocatiu• 
l•r ~'••! l'eau1te, the eoatrol arovp ••• auperf.ol' to tile 
experlaeatal 1roup ta the Y!tl:tal vocabulary. 1'hla '' a 
llaltatloa to tb! atudf• 
'fable I la a c•pal'iaoa •I the la\tla.l aeaa •••••• 
of the eapel'hteotal aett ecetl'ol Jroupa tak!a f:roa the foul' 
••1t•teata of t be Steiabaeb Teat of lead,haf leactlo!!f• Ia 
tbe aub-teat or Lettel' tdeatlfleatlo•, a •••• 41ffereace of ....,....;;;..;;;,;;;;.;;,....,.;;....;;....;; ....... .;;;;...;;......,;;. ... _ 
.?Ia fave~ed tbe expe,iaeatal I~OQP• -ut ••• aot atatlatlc&l• 
















II BAH CJtltOMOLOG XCAL AGR$, MENTAL ACtS • · XW1'JttL lGIWCS QUO-tl BNft • 
l.EADUUJS$ SCOIU!$ AWD LANGUAGI ICOlU OP IQUA1'10 GIOUPS 
··- ~· £Da ,.... lsp. CQB'tC'Ol •• r•• ., t•s-atio 
• 77.22 79.16 3$ 599 1.944 5.439 1.319 17 1.413 
73.$0 ?l.fi0 34 '·'"' 1.188 ••. 543 2.072 17 .911 
95.66 95.11 10 -468 .sss 5.068 1.aaa 17 • 451 
* 
64.16 68.17 ., '·''' 4.611 t.no a.a•a 17 a.oso * 89.00 ts.aa 76 1.413 4.228 .,_ .. , 1 •• ,. 17 a. tao 
45.12 ....... 16 314 .a sa 11.70? 4.53? 17 .195 
* \ 
23.66 24.88 a a 8$9 1.228 6.778 1.643 17 1 .. 341 
·~·--·--····-···-
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COMP.AJUSON OP THE INITIAl. STIINBl\CH lEADING ltEADINBSS SCOlES • POl LITTl!l 
IDIUiTtPtCATIOII• MEMORY POl\ WORD PORM• AUDrTOltY Dt.SCRHHNATION ARD 
LANGUAGB ABIL TTY POR TfU! EXPIIUMENTAL AND CONTROL GROUPS 
-
Steinbach Ncaa 
il t.n2 ~ tfitD l:eadiaa •• d.f t-ratio leadiaess Bsp. Coatrol 
Let tel' * tclentificatloa 20.11 19.38 13 4.263 .722 15.37 3.128 11 .193 
Memory for 
Word Pora 9.22 9.22 0 388 .ooo 4.642 1.126 17 1.131 
Aad.itory t 
1Hacr iaiaatioa 9.83 t.T7 1 351 .oss 4.4S2 1 .. 019 17 .5143 
Lancuace 
Ability '·'' 6.50 2 110 .111 3.069 .144 17 .149 
-!.------~ :...- :.... -
• Difference favors experi•eata1 group. 









acore in Meaorr for Word Pora 1ubtest than 4!4 the coatl'ol 
sroup, but the difference was not aianifteant •• iwdic:ate4 by 
the t•l'atio of 1.131. ln Auditory Diacrtalaatlon, the t•ratio 
indicated ao alaaific:ant 4lfference betweea the two II'Oupa. 
'the contcol c.:oup waa fa1'orect in the J.aai\Uie Al)llit7 avb•teat. 
The aean d!ffereru:e of .111 witb a t•ratio of 1.-492 confiraa 
that thece are ealJ cbaaee dlfferenc:ea betweea the two ll'etupe. 
Coaparlaoa of the laltia1 1anguase ac:ores froa the 
Monroe lleadinl Attitude 'fe8t are indicated in Table 3. 
au•1• Teat 3 in'Yolvea the facility ia vel'bal ideation. Ia 
.388 with the reaaUa•t t•ratio of • .1961. !-••1••1e feat ! 
ituU.cated the 16'1ilJth of aeateac• aaed by the child. Ia thl• 
teat tbe coatrol group waa favored with the aeaa d.iffereace 
of .833 with the t•ratlo of ~3977. Althouah the control 
aroup was favored with the •••• cllff•n•tuaeea on both te•ta, the 
t-te1t iadicate no &ilnlficant 4lff•u·encea in lansuace ability 
'tHB lBADll'l$1 PlOGIAJI 
D•periaen tal 4b,oul 
The study it•elf coneiated of a twelve-week period 
of teacblas, w1d.ch beaaa after the Cl'oupa had beea la achool 
for oae week, rapport haviac beea established, and. the chll• 
dr4nl aeclbaate4 to the elasarooa situation ancl tbe teacher. 
The iaveatiaator itutructed tld.l 1roup uaias the J.aaguase• 










COMPARISON OP THE IIUTtAL MONlOE LANGUAGE SCOlES FOil VlllBAl. UlBATIOM 
AND LENGTH OP SBMTlUfC:I POR THE .IJ:Pl!RIMEMTAI.. AND CONTlOL GROUPS 
••••• {1)3 
Jxp. Coatrol to M» Vi "i df t•ratio I) 
* 16.7'7 1?.16 7 39S • 388 4.66 1.131 1'7 .2961 
* 
6.88 '7.72 1J 13 .. .833 1.32 .32() 11 .3977 
--·---~--~·- ---~---~--·---· 
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cllildrea. beiag called, A Chit~•., War of Learnlaa.1 'fhls 
program waa origiaated by the taacuage Committee for the Cea• 
ter of Urban !4ucatlon of the A.rchdioceae of Chicago. The 
basic aia of this prosraa is to provide experieacea that are 
aee4e4 to prepare the child for the readiness proaraa of the 
School Syatea. the Laatuaae•Orieatated leadlaeaa PtoJru 
baaically provides for the developaeat of auditory slilla, 
laaJuase developaeat, tactile atllla; visual dlscl'imiaatloa 
and aotor eoordiaatioa. 2 
A five alaute period preeeeded each tweaty alaute 
teaebiac se&sloa to set ttut tbeae of the day t aa4 a slall&l' 
period of tlae ••• alveu to auaaariae the aater1a1 pl'eaeate4 
ia the lesaoa. Durlac the aecoad aeaaioa, which waa Ia the 
afteraeoa, tbe aorniaa leeaoa waa reviewed &Jul a preparatloa 
for the aew material ta t•e aext day•a leaaoa waa tbea preaeut• 
eel. Ia the early eta.gee of the atacty. the pupils fouad lt dif· 
ficult to participate aacl eoaataat eacouraceaeat aa4 •otl•a• 
tioa ••• aeceaaary. However, aa the project procreaaed aad 
Durins theae periods tbe chlldrea were part1cu1ar17 
encotu·ased to expresa theaaelvea aa4 were atiaulated to ••• 
aew word& or thoae with iaproved aeanlaca that have beea 
1 
tancuaae Co~alttee for the Center of Urban 14ucatloa 
of ttae Archdiocese of Cbicaco "A Chlld•a Waf of Learaiaa.• 
Chlcaao: Archdloceae of Cblcaso, 1965. (Mlaeographed) 
J 
Ct. Appea4la II. 
•• 
developed ia the course of the teaaoaa. The writer foaad 
the use of puppeta necessary to atiaulate aoae very .shy 
children to respond orallY to the project. 
In the course of the experiment, a oumber of aetlvl-
tle• were planne4 to bu::lude aaay iatereating experieru:ea. 
l'or prat1ea1 purposes, these aetiYltiea were plaane4 itt Ol' 
aear the classrooa. Those ln the elaaaroo• included• the 
uae of soap and water to eleaa soiled thinga, dresaial aad 
uadresalag dolla aad other stuffed toya. aeleetiat food for 
laacll and eating the lunell,. plantiag rraaa , .. eda aad eariac 
for it, aaklas butter, aaking douah aad haviag it baked Ia 
the •chool cafeteria, alxlag paints and aeeiac new color• 
appear. exploring the aease of toucb on different texture• 
and shape•• etc. Outside actlviU.et, close to the •chool 
ll'Ouade inc1ude4 walk& around the &e'bool, examininJ the aty 
oa auany or rata., daya, aotietaa Ya:rieus abapea of tructa, 
ears or busea, llsteatac to •••••• aa they atood oa the cor• 
•••• watcbiaa people's actions as they waited aloar the 
•treet, feellat the different klada of material• uaed ia 
conatruetlag objecta for out-of-doora and feeling the differ-
eat kinde of weather the claya provide4. The experimcnater 
thouBbt it better to limit these to very short periods of 
tlae at first, to allow the children aore opportvait., to 
share the tbiags they ebserved whea they retul'ned to the rooa. 
During these aetivittea. the teacher tried to poiat out bow 
and what the activity should aeaa to the cblld. This waa so 
aeceaaary alace soae of the roaacster• fouad it very diffl· 
-'.~ 
$0 
cult to know what the activity was all about. 
&lace longer exeureioaa to tbe fara, 100 or to aay 
such places were not possible, vieual aida • usually fl1~'• 
fllaatrtpa or pictures • were used to provide vicariou• ex-
perieacea. UurinB all theae activities, the cbildrea were 
encouraged to observe lelaurelr, to aat queetioaa aad to 
coaaeat on all they •••• heart~ aad felt. Aa a further 
aeaaa to reinforce the aetlvltr. each new experience was 
preceded and followed by related dlacuaaloa and eateaaive 
use of teachlac aida auch aa picturea, eaperieaee charta. 
atories. poeas atu:l recol'da. 
Since iatereat, aot:ivatioa, and etiaulatioa were 
iaportaat ia aaintaia!ag a desirable ataoapbere throushout 
the twelve-week period. vad.ous approachea were eaployetl ia 
thecourae of the experiaeat. Attentioa apan was ve~y lialt• 
ed, eepeci&lll" at the betiaalaet auch liaita •~• to be ex• 
pected of children at tbia aae level, and particularly of 
the deprived chilc.t. However, elace the acU.vitiea 1a¥olved 
the care of crowiac tid.•••• aucb as f'iab 1 ba~tstera, craaa, 
plaats, etc., each day aupplied aaay aew experieacea &ad 
topica of iaterest. 
Aa pupil reapoaalbllity ••• inc~eaaed, lntereat waa 
not difficult to aalataiaa in fact, it laproved aoticeably. 
lach child had daily dutiea adapted to bla abilltiea. 
These included feeding the aalaals, wateriag the plants. 
duatiag the toya, arra*slal the puppeta, booka, picturea, 
&ad takiag care of the aeaeral condition of the class. ao-
tatioa of tbeae charcea provided a wide variety of experleacea 
51 
fer each ehl14 aad eontributed toward the buildiog of self• 
confideoce and the need to waat to communie•te. The experl• 
menter felt that if eubjerta were showing iaprove•ent to a 
aarked degree outside the acbool situation• thla develop• 
aeot ••• aot temporary. but permaaeat. At first a queatioa~ 
nairre was to be '!U!Ult to the pareata ret~uesting iuf'ol'lllatioa 
al:H)tt t any la.agua~e htptoveae~tt tbe chi.1d: evidenced at boae. 
But. due to tbt fact that some rarenta eou14 not read or 
apeak lhaglish while others eculd aot read or anawer the quea-
tloas ill w.rltisg. the writer had to rely oa a gueatloa posed 
to the parents during a Parent•Teacher Conference la order to 
avoid embarraaaing !'llrentll by aeaditlJ a questtoanaire. Siaee 
the answer& were not recorded the writer cannot validly aae 
tld,• poir1t of information la evaluatinc the prograa. 
Control Grout 
'fhe prograa for the control 1roup was to follow the 
aeadlns leadlaesa Pro,;raa of the Paith aad Pree4oa S•tiea. 1 
It la uaed by the School Systea. tbe instructional task& 
of tbi8 prograa cot~aiat of tralatnc in each of the fo11owinc 
areaa and teachins the child to appl~ his knowle6ae aad still 
la oral langua3e situattoas aad to pictorial conteatt (1) 
1earnlns to do alaple abstract thlnklua. (2) atrenetheaial 
auditory aad vlaual aetaory apaa. (3) devel~piag aad earlela• 
lac oral language eoaeepta. (4) learains to dlstiacuith llke-
•••••• aad differences ia the •ouada of words and parta of 
1 
S t•ter Marsuat ita# !>2• cit. • P• 1. 
sa 
W01'4a, ($) learalnc to 4iacrialnate aiallaritiea and cU.ffer• 
aneea Ia word and letter forma. Aa each child ia 6eveloplas 
this aki11, further praetice is provided through~e wol'kboot 
exerclaea whicla aecoapaay the pl'ograa outlined in the Teaeber•a 
Masuaal •• part of the prograa. These exerciae• offer oppor• 
tualtiea for l•dependeat practices oa the pal't of the pupils. 
'lhia eariel!JUUlt ••• auggeated la the aaaual. Tile 
writer tausl:lt this group while the experlaeatal aroup waa 
belna lastrueted in another cooa.. The leaaoa p!aa au1seat• 
ioaa for 4eve1opiag the leaaoa waa atrict!y adllered to b't' 
the writer. Bach atep of tbe aew leaaoa waa developed •• 
Tlae afternoon ae11loa waa a continuatloa of the aora• 
iaa lea•••· Practiciaa atllla, which htYolYea eoae actiYlty 
carried oa directly ~aa4er the teachel'•a l&pervleioa aacl dl• 
rectioa, aa well •• ladependeat prae~leea, which tavol'fecl 
the indiYiclual workiag aloae, ulua11y coaalltatecl the after• 
f 
aooa ••••loa. TJ.ae ••• a14o clevotecl~to enriching coDcept• 
ancl extending ideaa. Ia tk!a eectloa, ttte leeaoa plaa offera 
aaay auggeatioaa for additioaal practices an4 tatereatln1 
acttwitiea that will apply the 1kllla aacl taowled1e• eaplta• 
aizecl in the lesaon. Tbe actiYitlea lnYolved in tbia part 
of the leaaoa lnclucled aualc, eaJoy•eat of p•etrr, atorlea 
' of related theaea, construction wort, oral coapoalttoa aacl, 
S3 
at tlaea, other viaual aids. 1 
Llmitatloaa of the Studz 
An experiment, restricted in scope, uaiag a small 
aa•ple of subject•• and so limited in duration, cannot aecoil• 
plish much aore than to indicate the aeed for larser, longer 
aad more thorough iavestigatlona of all the variables that do 
eater in to the learning probleaa conf renting the cU..a&d9'aatage4 
child of tbe inner city. Nevertheless, the interest aad ea• 
ttuu~iaaa showa by eaeh child in every phase of the expel'laeat 
would be suffieent juat, fieatloa for tbia 8ttuly. 'the acttvi• 
tiea helped to brine each child out of hiaaelf and to aale 
noted, a child will talk if he llaa soaetblag to aay aad feeJ.a 
the aeed to coaauaicate.a 
Summart of Statistical Wo•' 
At the beclaniag of tbe etudy~ aa atteapt wae aade 
to fora two groupa oa the baels of aental age, chroaoloclcal 
age •. iate11igeace fluotle•t•~ reading rea~.uaeaa acorea, aacl 
lan,uage <tevelopaeat seorea. 'fhe t•teat. calculated by the 
direct difference method• waa used to 4etera!ae the alcalfl• 
eanee of the ctitfereaee. It was possible to attaht equivalea-
ey oa the age and iatelleetual faetora• the readiaeaa score•• 
aad laaguage var:iablee of the !C•n~oe leadlal Aptitude 'fe~! 40 
1 
Ibid., PP• 34-JS. -
a 
Vlr;il B. Harriet and l.elaad a,. Jacoba (ed.) Childnui 
and tba Laa1••1• ~rta (Baclewood Cliffs, Hew Jeraeyt Pre•· 
tice Hall, lac., 1955) 1 pp. 323·314. 
J4 
lowe•er. the factota checked by the feabo~! Picture Yocab•• 
lary Teet ahowed a dlffereaee aiawiflcaat at tbe .1.0 aad.OJ 
leYel of eoafideaee la fa•or of the coatrol group. Tht• 
waa a 1laitatloa of the atudy, but aigllt be expected wllea 
At the eloee of the atudy, the t•teat ••• asaia •••• 
te cheek the aiaaificaace of the differeaee betweea the lal• 
tla1 aad flaal acorea of each croup aad the difference be• 




INTIIPIETATIOIC OP 1'BIT I.IStfLft 
Thla experiaeat waa aaderta1tea to atady the effect• 
J.•••••• of aa 01'&1-Laaauaae Ol'leatated. leattiaeaa fi'OII'&a la 
deYelopiaa l'eadlas t'eadiaeaa of cbildrea la a culturally de• 
prlye~ area la coaparlaoa with the aore foraal -•••& l'e&der 
l'eadlaeaa procraa. Speclftcalty, the Wl'lter ••• aeetlaa 
•••••• to tile fo11owlaa ••eatioaaa 
1) Will the Ol'&1•1aaauace Ol'ientated ••••••• la• 
Cl'eaae the 11 etealaB aad apeak laB yocabtdary of tbe cul tal'&l• 
ly depriYed child? 
2) Do thoae who h&Ye difficulty la auditory aad 
•laval cU.acrlaf.aatloa beaef 1 t froa tbe oral•laaauase ol'leat• 
ated l'e&dlaeaa procraaf 
3) Ia there a aotf.ceable chaace la the lenatll aad 
atructure of the oral aeateacea uaed t»y tbeae chlldrea aftel' 
h&YlDJ had the ora1•1ancuaae orleatated readiaeaa pros~••? 
A toal of tbirtr•alx licat ll'&dera pacticipated la 
tbia atudy. Upoa the coapletioa of twel•• veeta of teacblal 
the ocal-laaaaaae orientated ce&dlaeaa to the experiaeataJ 
ccoup aad the baaal cea4ec readiac pceac .. to the coatcel 
ccoup. tbe flaal eet ot teate •••• adrdaiatered. atatlatl• 
cal procedure• •••• applied to the data of the laYeatlaatloa 
•• 
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ia order to determine their aigaifieaace. The t•ratio W&l 
eoaputed for eaeh variable. Coaparative figurea of the 
initial and final teata for both groups were earef'ully tab-
ulated and analyzed and cheeked by the t•test to determine 
if there waa a significant difference between the troupa. 
Coa,arlaon of the Ialtia1 aad Plaal Score 
o the Control aad lxeerlmental Grou21 
The J&ina made by the pupils boUt in the control 
atudied. The reaulta for the control II'Oup are ahowa la 
Table •· 
It will be aoted that ta all the aub•teata of tbe 
Steinbach leadln& !!adlaeaa Teat, there were aigalficaat 
dlffereneea between the meaaa at the beclaaiag of the atudy 
and at the end of the atudy. In the aub•teat, Letter l4eati• 
ficatioa. the difference was siseitieant at the .001 level 
of confidence as indicated by a t-ratio of 4.1st. The •••• 
cUcated that there was a sirnifleant cHfference ln tile •••· -
!1,~'1. fo.£_tford Pora Test. I a :\t~di tort Di scriaina tion aub•teat, 
the dlffere•ce was aianlflcant at the .001 level of coafl• 
deace as ladicated by the t~ratio of 6.946. ta the aub•teat. 
Lana••s• ~ttllitf• the 4lffereuce waa ai111ificaat at the .001 
level of con~idenee as aanlfeated by a t-ratio of •.328. 
Oa the toal laaauaae aeore of the Monroe •t•4&•1 
· ARtltude Teets, there wa1 a differesce of 3.at betweea the 
Teata 














CONPAil tSON OP THB UH'l'IAL AND PINAL lU!SULTS OP THP. CONTIOL GROUP 
OM THB STI!INBACJI ll!lADING lEADilU!SS TBS'tl, THE LANGtTAG! TEST Of 
MONI\0.1 APTITUDE TJ!ST AND THE PEABODY PICTUI.BVOCABULAIY TEST 
~---
Meaaa 
!n2 {D Ml) dj d"i dl i•ratio J) Initial Pia at 
. 
19.38 45.66 440 13,662 26.28 8 • .518 2.06! 17 12.726 
I 
I 
9.27 13.16 84 340 3.89 3.556 
I 




9.77 t5.5S 104 813 5.78 3.421 .132 17 I 6.946 . 
I 
i I 
6.50 9.16 44 243 2.6t 2 • .534 1 .614 17 I 4.328 i 
44.83 83.55 692 33,029 38.72 18.321 I 4.448 17 8.705 
24.88 28.77 73 451 3.89 3.222 1.781 I 17 f 4.980 
I 
!'ea.bodf Pictur~ 
M.A. !11 aoatha 68.77 86.00 306 6,516 17.23 8.990 2.117 17 7.832 
I.Q .... incUv. 93.22 104 • .50 203 4.073 11.28 9.956 2.417 17 4 •. 666 















iaitf.at aatt, final a-cor-e. atraift.caat at the .001 level of 
coafldeaee •• iap1ie4 "' a t-raU.o of 4.tao. 
On the Peabt?4z l'ietvre YoeatHalar7 1'••!• ttte 4iffe~­
ettee betweea the in.i.tlal and flaa1 •utntal age aeore ••• 
11.23• with a t-raU.o of 7.832 aitnif'ieaat at the .001 level 
of confideace. while the aeaa I.Q. difference waa 1t.aa, 
sifnlf!cant at the .oot level of confidence (t-•atlo 4.666). 
Si.aee the control group 4id not have the ....... 
phaai• on the languace factot' aa the experiaeatal crcuap• .tt 
la particularly noteworthy that there ia a h!chlf alcalf.t• 
cant 4U'ference betweea the laitlal aad f!aal acorea of teata 
lnvolvtae laaanaaee. lvl4eat1J • the leadial Rea4.Uaeaa •••• 
sc-aa offered by the Paitb ... Pt:eedoa Sel"ie• 1 lf well 4e• 
ve1ope4 will produce altaiflcant,aataa ia the akilla aad 
abilltlea affected. 
l'he reJul t• for the experhaeatal lt'oup are alton la 
Table s. It wl11 be noted that ln all the aub•teata of the 
ltelabaeh aeadt•c leaC:iaefl !'ea,,., thel'e were a!Jalftcaat 
dif'ferencea betweea tile ••••• at tJle. bes!rutiDC of the atadf 
aa4 at the ead of nut 1tucty • I• tile au b ... teat, a.,t,tel' !••a• 
tlflcatloa, tllle •••• dtffetea<:e of so.al with the teaaltaat 
t•ratio of 31.092 ••• alaatficaat'. at the .ool le't'el of coa-
fldeace. The •••n df.ffere•ce of f.to wltll a t•tatt• of f.t64 
ta the ••••rr for Word Pen aub•t••t was alto aiaatflcaat at 
.otu level of co•f:hhtace. ta Aadltorr &te.crlp.ta•t&•!• •••·•••*• 
the dlffereace ••• alJal,lcaat atthe .oo.a leYel of coafl• 
4eace aa ia4icate41 tty tile t•l'atloof 11.646. Ia tile •••·•••*• 
.,_-: .. ;:· 
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'IABL8 J 
COMPAIUSOJf OP 'l'HI IIHTIAL AND PHIAL I.ISULTS OP THI J!XPIUl!MJUITAL GftOUP 
011 TH! S'r:StNBACR RBAJ)tHG lt!ADtN!SS TEST • THE l.ANGUAGI TF.ST OP THB 
MONlOE APTITUDE TBST AND THB PEABODY PICTtUU! VOCABULAl\1' TEST 
·-
Mean• 
i83 Teat a J.D Mn ~- r;; df t-ra.t it) Initial Pinal MD 
!,!einhach ld;. 
Letter 
I dent. 60.11 50.33 $44 17.805 30.22 3.370 .815 1'1 37.092 
Heat'rf foZ' 
Word POZ'II 9.21 13.11 116 1.,016 6.50 3.766 .816 11 7. ()(l4 
Aud.itOZ'f 
Diacria. 9.&3 11.SS 151 1.osJ 8.72 2.396 .551 17 15.646 
Lancuaae 
Ability 6.38 10.55 15 431 4.17 2.355 .571 17 7.319 
'total 
lea4ineaa 45.72 95.22: 843 44,749 49.50 11.651 2.850 17 17.439 
total Lanaua1• 
MltA'l' 23.66 32.55 160 2,370 8.89 7.299 1.770 17 5.023 
Peabo4z Picture 
M.A. la aontha 64.16 93.00 497 11.561 28.84 14,874 3.807 11 7.569 
















taaa•.ulge Abll! tz: • the dift' ercuu::e waa signlf ieaat at the .001 
level of confidence aa manifested by a t•ratto of 7.319. 
On the total laa~ua~e acoJ!'ea of the ~onroe llea.dip,l 
A,Rtitude Teat. there was a difference between the initial 
and f'inal score of otU! hundred ai.11ty poiata. sicnificant at 
tbe .oot level of confidence as indicated by a t-ratio of 
s.oaa. 
On the feabo4xPicture Voeabulnrz: Test .. the diffe#• 
ence between the initial and final •ental aBe score waa .497 
mouths e~.anifieaat at the .001 level of confidence. wile 
the difference in t.Q. points was aignifieaat at the .001 
level of confidence, (t~ratio of 7.469). 
Since the expe1'h1eatal group did eapbasls the lu• 
guage factor. it ls particularly aotewortby that there ll a 
bl&bly aignlficaat difference between the initial aad final 
acores of tests in<volving language. 
eo~pariaon of the Piaa1 leaulta of the Coatrol 
a~ua" lxperlmeatai Grout! ' ... 
Ia Table 6 are contaiaed the result• of the final 
Peabodr Plctul'e V!cabularr T••!• lora B1 the Steiabacb lead• 
ial ,Jteadinesa Tea,t and the languace teata of t be Moaroe lf&d• 
ta1 Aetltu4e Te•!• for the experiaental aad control atoupa. 
Oa the Peabodf Picture fo~abularr Teat, a •••• llffereace of 
1.00 waa fouad betweea the aeatal •s•, aact the t•Value of 
2.341 conflraed aisnifieaaee at the .oa coofideace level ia 
favor of tbe expel'imeatal croup. Oaly a small 1tatiatlcally 
iasiaaificaat differeaee wa1 preseat in the final score& of 
the expel'iaeatal aad control groupa la latelllgenee quotleut, 
:.~j 
TAJLI 6 
COMPAIISON OP TH.I PINAl. SCORIS OP MBNTAL AGB AND INTBLLIGEKCB QVOTI!MT 
OW THJ PI!ABOBY PtCTUII VOCABUt./UtY TBST • TOTAL lJA.DiliUlSS SCOIB Olf TRB 
STitNBACH lU!A DI!IG ll:SAf.)lWBSS TEST AND THE TQT.AL LANGUAGE SCORB ON TH.B 
MON&OI llltAOIMG APTITUI)B Tl!&T POl THE CONTROL AND UPJRIM!NTAL GROUPS 
- --~ 
Te•t• 
., .... I.e ~oa •• "it o.. 4f t•ratio lxp. Control 
M.A. (PPVI') • 
(ta •oath•) 93.00 86.00 126 '·618 7.00 12.321 2.990 17 2.341 
t .0. ( PP1"f) • tadivi4ua1 107. so 104.JO ... a.a•• s.oo 10.111 2.622 17 1.122 
Total • ••••U .. aeH(Sfta) t.s.a.a as.Js 110 •·•sa •.. ., 11.786 . 2.861 17 4.0?8 
Total 
t.aasua1e Seo•e * (tllA'I') sa.s.s 21.77 •• 840 3.111 "·''' 1.381 l'f 2.736 












derived fr:oa the s-eaulta of the ,eab,od.f Pictur:e Yocatnalas-z 
Teat a. 
A aeaa dlffer:eace. alsaiflcant at the .ool level of 
confi4eace (t.raU.o - 4.018) ••• foua4 oa tile ftel.t:Jacll ••td-
lal leacUaeaa 1'ea,t. 'fhia reault favece4 tile experla•atal 
•••••• Jot' tJaia aaall s•oup aad withla tile liaitatloa of 
tbla atady, the Or:al-Laatuase Or:leatated leadlaeaa Pr:•araa 
••• defialtely 1uperlor:. 
Tbe t-value of 2.?36 for: the 1••••••• acol'e oa tlae 
Moal'oe Readias Aptitude Teat ladlcated atcnif!caat dlff••• 
eace at t•• .oa le•el of coafi4eace, al•• ia f•••• of t1le 
exper:taeata1 tr:oup. 
Ia 'l'able 7 are coatatae4 the reau:ltt of tile fiaa1 
•••••• oa the aub ... teata of tile $telnt:Jacta ~eat ,, leadlll 
a.eacU.aeaa for the exper:iaeata1 aad. coatrol croupa. A 4lf• 
fer:eace of 4.66 betweea the aeu1 of the coatr-ol aa4 ezper• 
!eaeatal croup acorea waa al,alflcaat at the .oa coafideace 
leYel, wl til a t-acore of 2. '7'11• favorln1 the expe~rf.aeatal 
troup. Oa the baaia of ttae iaitlal tea.t of Letter 14!•~1· 
flcattoa, thi• auperlorlty of tbe eaper:laeatal c.-oup l• 
aotewortlay ataee at the illltlal te•ttaa, tllec-e ••• ao All• 
atfJ.caat 4iffel'eace ltetweea tile two aroupa. Oa tile ,Worf 
Pott aub•teet, tile 4lffereace 1Httweea the aeaaa of tile tv• 
ll'oupa ••• 2.61 aicatftcaat at the .oa leYel of coafi4eace• 
wltb a t•ratto of 2.1•1• la fa•ot of tile experlaeatal croup. 
ta the !•4ltorx Dtacl'laiaatioa ault•teat, the t•Yalue 
' of 3.182 ladlcatea tbat the dlffereace betweea the ••••• ••• 
!'AILS ' 
COJIPA.JtlSOR OP TilE PINAL STJ!INBACR ttBAll15G R.BADIRBSS SCOJlJl$• POJt LBTTB& 
lDBNTIPICATIOJI• .BMOI:'f P01l •oaD PO&M• AUIITOJt'f 1>1SCiltMUIATION AMJ) 
LANGUAGE ABILITY POR THB !XPEllMBHT~~ AND COWTROL GR.8UPS 
S tei.attacll ........ J.e2 Jte.adlBI t• .... Coatrol ltea.4iaees. 
Letter 
tdeutifica•ioa 50 .• 33 45.66 84 t.aso 
MeworJ for 
Word Por• 15.11 13.16 41 403 
Alulltery 
1Uaerlalaatloa 18.55 ''·'' , ... 434 
La.acuace 
a-.tttty 10.55 '·'' 2$ 153 
*Stlfference fa•ors experlaeata1 sroup. 
•• 'i 
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,. 
atcalficaat at the .01 level of confideaee, aaaia Ia favor 
of the experiaeatal group. 
The difference betweea the src.utpa on the fiaal achieve• 
aeat aeaaured by the Laaauage Abllltz aub•teet wae alsalficaat 
at the .os level of confidence. baviag a t•r&tio of 2.215. 
The experimental croup made a hlsbly aigaifleaat laprove•eat, 
alace tbe ecatro1 group waa aligbtly auperlor la the lnttlal 
teatl•l• Sbu:e one of the origlaal apeeif'le objective• waa to 
Mter•irae the effeetiveaeaa of the oral-language orientated 
readlaeas pro1r•• oa the vlaual aacl auditory perceptual akllla, 
tbe aisnlficaat auperiority, wlthla the limite of tb.ia atadJ, 
dld lu:ins out the poaalbl.lity of 4efl ·ite iaJu:•oveaent J.a thote 
areaa. A• the program waa eapecia11y orieatate4 to the •••aer 
backarouad of the deprived child, it aaain atr••••• tbe value 
of la•truetlns children at their level. lt ia also aeeesaary 
to allow ••fftcieat U.111e to coacretely clarify the actlvitiea 
thcouth actual experieacea and vlaual aida. 
The reaulta of the flaal laatuace aeorea of the 
!~••.••• lteadiaa Aptitude 'feat! for the experiaental and con• 
trol aroupa are recorded ia Table a. A difference of 3.05 
waa fouad betweea the troups oa the Yerbal ldeatloa acorea, 
with a t•ratlo of 3.747, ln4lcatiat aigaifleaaee at the .oa 
level of conf ldetu:e • f avorhag the exper iaeatal group • Tlle 
eo•P• ratl ve reault• of the exp:erlaeatal aru.t coatrol croup a 
la the ff.aal acore of tlle Lea1th of Se:1tence aa!) .. teat. raaka 
tbe experl•ental croup aa ali&htly auperior ia thla aki11, 
.but aot atatiatleally algnifl£ant aa indicated by the t•ratio 
1'A8U I 
COMPARIIOtf OP THB PUIAL •otUtOI LANGUAGE SCOI.BS POR YBI.BAL I&EATIOJI 
AND LdGt'H OJII SJNTBNCB POll THE BXPI!IUMBN'IAL AND CONTIOL GROUPS 
-' 
Monroe M.eua {o2 aeadiac Bxp. Coatrol t• •• dD ~. df t•ratlo Aptitude 
.. 
Verbal • 
Ideation 22.IH$ 19.33 '' S51 3.055 4.616 1.11 17 2.?41 
Leagtk of' • 
Sentetu:e 9.66 8.94 13 169 .122 2.512 •• o 1"1 1.203 








Altlloaal! the esperiaeatal Pl'Oitaa save deflatte ••• 
pllaata to tllut laasuase ·developaent,. in the area of eeateac:e 
leastll ao alsaifieaat differeace betw-eea the ••••• ~~ the 
eoatco1 aad eaperiaeata1 aroup ta the fiaal acot"e waaaotett. 
tlowever.. la otber laa,uage f ao tor a at indicated :la the •••• 
t.!'I Picture ;vocabul&l'! Teat. aad Verbal td.atloa teat. ale• 
aifieaat dlffeceacea were evident. Perhaps• a loa&el' peclo4 
would be aeceeaary to aake aulfieleat 1•1••.1• aeateace 
lenith. Ideation aa4 vocabulary would •atura11J deyeJ.op be• 
Ia iaterpcetial the •ata, the writir ooapared the 
ecocea iaitia11y and fiaa11y •ade by the ••Pel'laeatal aad 
·• j 
coatrol aubjecta of eadt pro,,.. ... aatl tile .l.eaa saiaa of eull 
az-oup waa coaputecl. DJ.ffel'eaeea betweea the esperlaeatal 
atoup aad the coatrol a roup were coaputed both' at the outaet 
aacl at the end of tile •tufty. The 'fia4iasa iadicate that the 
l'e•ulta were generally positive. ltatlsticallF alcaifleaat 
ta'ias_were cte~oaauated bJ tlae eapel'laeatal aubject• oa tile 
Petbodz Picture Yocabulafl Te•te 'De, lteiabach Te,~;t of leaf• 
iaa &ea•U•••• ••• tile Laaa••1• :t'!•t, lltuaber Two of tile Moa• 
roe R!a4,la& Aptitude 'teat• While 'the differeace betweea the 




IVMMA&Y AND CONCLU$1011 
s•e•rr 
1'1le pu~poee of thta expe~laeat ••• to atucly the 
effective•••• of aa o~al•laaguase orleatated reruU•••• pro• 
araa 1a developias l'eacUat rea•Uaeaa akllle of c:hi14rea l* 
c:ultut'&llJ deprived. area• in coapariaoa with a baeal reader 
rea4iaeaa prosraa. Specifically• ttte writer ••• aeettaa 
........ to tbe •••• u.oae ••••• ia Chapter r. ••••lJ I 
1) 1U.ll the oral•laaauaae ol'ientated .-ea4.laeaa pro-
•••• lacreaae the 1!et•n•taa aa4 apeaklac •ocaln.tlary of tlle 
culturallf 4epr!Yed child? 
2) Do thoae who have 
viaual 4laerialaatioa beaefit 
ted read.iaeaa proaraa? 
4ifficu1tt la a4ltory aad 
i 
froa the p~al•laaguace orleata• 
3) Ia there a aotlceab1e cbaase la the 1eagth aa4 
attructure of the oral aeateace• •••• by ttu~•• chil4re:a after 
haYlas Jaad the ol'a1•1aasuaae orientated readiaeaa pros•••J 
Two groups, aa eaperlaeatal aad a control gltoup, 
were forae4. 'tile two 1 roupa were equated oa tile baaia of 




Teat adalrutered to each subject individually& the Otla gulc:t 
Scoring Mental Ability Teate, adalnlatered to aaall sroupa; 
T~e Steinbach Teet of Readinl leadineeal and two 1ancuate 
teata of the !l,_onroe leading Aetitude TeaJ. 
The ~oupa were equivaleat on all the ecoree aad aub• 
teat except for the Peabodl Picture V!eabulart Te•!• which 
favored the control group. Thia, as well as the ama11 ai&e 
of the group, waa a liaiting factor. 
to determine effeetivenesa of the prograa, coaparl• 
aona were •ade of teet reaulta between t~e two troupe at tbe 
eloae of the experimtrnt. At tbia tiae, The Peabodf Picture 
Teat, Pora B, the Steinbach Teat of leadillJ l.eadineaa aad 
the two languace teata of the Monroe ReadinJ Aptitude Teat 
were administered. 
The experimeata1 croup fo11owe4 the ora1•1ansuage 
1 
ol'ientated readiaeas prosr .. , ~ C~ild't !f&J of Learrtinl 
coaplied &Dd written by Uut L&niJU&ge Coamittee of the Center 
for Urban Education of which the writer is the ehairaaa. It 
included plana for development and language partlclpatloa ia 
experience• wlth aueh atresa oa concrete expel'ieaeea related 
to 1anauase developaeat. The entire prograa ••• p1aaned ea-
pecially for the eulturallJ depl'iYed children of the &l'ea la 
which the Wl'iiel' taught. 
The control Jroup uaed the readineaa pl'oJr&a out• 
lined in the Manual of the ••ith and Preedoa Seriea with tie 
1 
t.anguace Coaalttee fol' tile CeJtter of Urba• .lducatloa, 
·•!· cit., p. 1. 
6t 
•••lea of •••t•lleetl. !'he eal'lchaeat auecestloaa ia the 
aaaual were lltewlae fo11owe4. 1 
Pla4l•a• 
Aa a reault of tl!d.a atudy, the fotlowlas flodlaae 
wel'e aadet 
1) Aecor4!as to !aitlal teat reaulta both troupe 
of culturally depr1Ye4 chlldrea were laetlaa la rea4la••• 
akl11a. Auditory aa4 vleual at!lla were aarte41y lactiaJ• 
I) Ira the flaal coapariao•• after the ceattiaeae 
procraa. a 4iff'el'eace of ?.oo ••• fo••• hetweea the •••••• 
oa tile aeatal •••• aad tile t•val•e coafiraed tile aiaa!ft• 
cuc::e at til- .oa coaflcleace leYel ia favor of tile ••Pel'i• 
aeatal , •• .,,. 
I) A wide ctiffereace• alaalflcaat at the .001 
leYel of coafideace. betweea the ..... of the coatrol aad 
tbe e•perlmeatal ·croup waa fo•tut oa the lt,labacp Tttt of 
&eadlal &eacttaef•• favorlas the eaperl•eatal &l'oup. 
4) 'the t•ra tio of 2._ ?16 for the laqU&It $COI'e of 
Tllf !••rot Jteattiaa lpt!t•cte 'rt,!.l• ln4ica'te4. aianiff.caace 
at the .oa leYel of coaff.deaee. asala favoriaa the expert• 
aeatal caooup. 
S) 0.1J a .. all diffeaoeace, atat:f.atlcally J.alla•J.• 
flcaat. ••• preaeat la the final acore ia the iatell!gtace 
quotf.eata acore la the Jleabo4z flcta.re Yocabulacr ts!S• fo.ra 
•• 
1 
Stater Mar1ueaolte• op. ctt., pp. 34•1?. 
.-..,..; 
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6) Both the control aacl experiaeatal croup$ ••u:le 
atsnifleant galas oa Letter fdeatifleatloa, Auditory Dl$crj• 
aiaatioa of Letters aad Word Sou•nla. Visual Dieetbliaatloa 
of Word Poraa, aad Laaauaae Abiliti• 
taplieatloaa 
This brief experimental atudy of'fera the cone:ldera• 
tioa of several iaplicationa: 
1) It could be expected that direct teaeh:laa of aa 
enriched oral-lansuase orientated readiaeaa prograa would 
have aarked effect on the lancuase clevelopm:eat of the c•l• 
turally deprived ehilcl. 
2) Siace the direct teaching of the or&l•laacuaae 
orientate4 prograa showed beaefic:ial effecta upoa the read• 
lueea and languase ability, atreaa oa oral•laaruase wlthia 
the readiaess prosraa would be desirable I• pre-readllll ••· 
per.teaeea. 
•••sestloaa for Pul'ther ltaeal'c~ 
Several a441tioaa1 l'eaeareb atudlea aeea ad9iaable. 
·1'heae aisht beJ 
1. Aa iatt-oduetory atudf iavolYias a larael' aua&.el' 
of subjects at variou1 age leYela to deteraiae what affect 
the oral-language orieatate4 pro1raa would have oa a l&I'Je 
group. 
2) A studJ to determine tbe paycholosical effect& 
of the oral-lansuage orieatated pi'OII'U oa the iait.lal 
auc:ceaa of the culturally deprived child la the re&dlDI 
11 
3) A study to determine which apeeific aepecta of 
the total laagua1e orientated readineea prograa were aotlce• 
able for tbeir effeetiveneaa. 
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OIAL--LAIIGUAGI oaiU!II P·AOGIAM 
Date• Moa4ay • Seeoad Weet SAMPLB LSS801 •t.D 
AlMa To deYe1op coacepta aad te~•• of aew belpera. 
To eatead the thiaiag p•ocesa by e•teadiat relatioaalllp• 
ftoa tbe llaon coacept to aew teraa. 
MUUOih A. Yocabulary DeYelopaent uct Concept Poraatloa !iae 
•• leview aaaea of helpel'al arecer. ••r••• acbool 
patrol boy • .-o11ceaaa 1 atre·- t•c1eaaer. Thla 
caa be deae ~ quietly flaabial picture card•• 
•••• cblldrea reapoad la f•ll •••••••••· 
b. Dlacuaa brleflr, aa a re•l••• how each ••• 
Jaelpa ••• Aa aa·added po.lrat, to de•elop 
loacer •••teace•• play the 1•••• ., ······· .... ,, .... •1 ••• tJae srocel' .ta tbe scocery a tore. • 
•t ••• tbe ••••• la the school office.• 
•t ••• the atreet cleaaer on the ata·eet.• 
a. .Bateracl Yocabwl&l'f teYelopaeat 
•• •~••eat the followlac picture• alowlr aa4 
repeat aeYea-al tlaea tile aame of each llelpel't 
tcuct drl•ec, teaehel'., palater• drttltiat, aod .... .,.... . 
b. Aftel' tile iaitlal preeeatatloa. eattad tile 
laasvase de¥e1opaeat to chect eoaprebeaaloa 
by ttli.as the followlac rlddleat 
a) She help• yoe la aclloolJ 8he 1• a teachec. 
b) He cleaaa the atreett he la a atreet cie'aaer. 
c) He 1ella aecU.claet he .la a dc!efllt• 
dJ Be caa cut your halrt he la a arb!£• 
e) •• palata the ••••• , be ••• e·i~t!l· 
To aecure •••• pal"ticlpatloa froa tile II"Oup, 
h&Ye oae clalld tl•e tlae •••••• ••ally, aaothel' 
fiad tbe picture aad place it la tbe chart, 
while another trle• to repeat tile entire 
•enteace. 
C. lel&t'-'•111» ...... • Bxteadi&l ••w Coacepta 
a.. ••• Jte•e tlle6lldrea aatch u object ttl at the 
wo•t:el' ••••• to do Ilia Job. Ude color woi'Q 
to deer.lt.e ebjecta ••• 
a) a whi , .. aedlclae bottle for the 4reJalat 
b) a allYer clipper for the barbel' 
e) a eaa of ••d palat for the palate• 
4) a blue·book for tke teacbel' 
11 
APPBNDIX I 
». Viaual Trainlag Tlae 
a. Here tke children will eatch the word naae 
of each picture with a flaah card uslas tke 
aaae word. 
b. Call attentiou to the saall •a•. Aa you 
~oint to a word on the pocket chart• let 
the child say the word ( pi~cture ia aboYe 
it) aad aee if it has a aaa11 •a•. 
c. Allow each child to tEace over the aand• 
paper ao4e1 of the saall "a". 
s. Moto£ Developaeat 
a. Have the childrea pantomine aay kiad of 
work the helper aigbt do. Uae oaly the aew 
helpera. After a definite action has beea 
established tor each helper. call the helper's 
aaae and the entire group do the action. 
(luggeated pantoeiae) 
a) barber - cutting hair. 
b) street cleaner .... aweepia& atreet. 
e) painter - painting with big strokes. 
d) druggist • atxiag aedlciae - aeall stroke. 
e) teacher - reading a boot. 
P. Auditory Discrbd.aation Developweat 
a. Row u,. eiaple rhyalag words with objects 
uaed by aew helper•. Have children find a 
picture tbat rhyaea. 
a) Oh, teacher lootl Here is a book. 
b) In thi• rooa77fact a \)rooa. -
e) 'the aclsaora go ,s~lJ!.• like' a black whlJh 
d) Ji .. y ran to set the eaa. ............ ......... 
G. lxtended CtaaulaU.Ye Act!Yity 
a. Mate the aaall •a• with clay. 
b. Paae I• Plct•o•araa. le a helper. Help 
paiat the bird house. (Activity includes 
coloring, cuttlas, paatina and taltlag about 
picture) • 
·~ Loot Ia a catalogue and fiad a picture of a 
helper. Be ready to tell one tbiag about 
your picture. (This will be the activity 
the teache• aid will do while she baa the 
group out. Thia ia tiae for ot:al Pl'attice 
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f'f(£:~~<=;£: Whosoever wishes to improve a child's 
lot must concern himself with a child's 
environment. Toys, books, rec·ords, play 
equipment- all play an important role in 
the way a child learns. 
The formal. readiness programs accompanying 
our basal readers merely give review exercises 
for skills which, until the present time ,ih;as 
taken for granted the children were familiar 
with: namely, visual perception and,auditory 
discrimination. Our task is to point out these 
desired skills or areas of development, so 
that you might have at your disposal, 
SUGGESTED ACTIVITIES- GAMES- MATERIALS 
BOOKS (references for theoretica1 and 
practical as well as for • 
professional knowiedge). 
We hope this will serve as a helpful 
reference on early childhood de.velopment 
which could serve for you as a guideline 
either for the beginning weeks of school or 
as a summer pre-school. We will continue to 
research, experiment, innovate and communicate 
neli directions and dimensions in this primary 
area of education. We INVITE ALL early 







way of learning 
Experience helps a child feel his way to 
the awareness of relationships. Experiences 
induct the young child into a social living, 
community discovery, physical prowess, music, 
the arts, language, numbers and the sciences. 
· Whether singing, dancing, dramatizing, playing-
call it what you will- a child is at work 
expel'•imenting, investigating and learning. · · 
Before we talk about building concepts 
we must build percepts- a store of experiences 
which is .needed in each of the five senses. 
These experiences must be varied, yet very 
meaningful. The child must know what to focus 
upon. Education.of the small child consists 
in helping him to organize bls environment. 





Experiences which are taken for granted 
in some readiness programs; (playing store), 
must be a first hand experien~e for the 
"deprived" child; first hand in our own room! 
(.We are fOrced to provide this type of com-
pensatory enrichment before Ke are able to 
build concepts necessary fo~ reading). 
After the child has a stor··~~ of percepts we 
















In building these concepts ~e are helpiLg the 
child form his own concept. The child in turn 
uses concepts to form new concepts. · 
Our job is to be resourceful with what we have, 
to choose and organize ideas and materials 
necessary to recreate the child's world of 





tLl Can remember auditory images- sound effect 
records- transportation and animal sounds. 
Can make use of oral context clues. 
~Riddles- 'I live in water. 
I am gold. 
What am I?' 
\b~ Games- Hiding things and giving them clues 
or hints as to where to find them. 
Listens when others are talking. 
~Attentive listening- follows directions 
\[J Appreciative listening- enjo;ys po·ems and 
stories of teacher~s and other children. 
Listens to self. (Use the' tape recorder!} 
Can differentiate between major and minor sounds-
l[J Listening to background music. 
OEJ Listening, or no~ listening when in small 
groups. 
• 
~J Marginal listening- listening while engaged in 
another activity, ex.-listening to nursery 
rhymes or sings alongs while working with 
hands (in clay, weaving,_ sewing, coloring, 
pasting}. 
Understands and responds to rhyming. 
iQ Completion rhymes- •one, two buckle my _". 
~ Make up their own. 
~ Illustratinf rhymes. 
td:J Edward Lear s nonsense·poetry. 
iGJ Make a· set of rhyming pictures independent of 
the phonics cards. (From magazine, e.g. a car 
on one card, star on another- whole ready made 
set at your disposal( don't have to go •fishinE 
through 180 of them.J · 
~ Listens to get main idea and details 
00 dramatize- then illustrate ·. 
~ Box ~- Use illustrations on ~. to retell. 
Q:J Wall murals 
[VIII J Follows Directions: .,... 
- \[!] Can understand and carry out three simple ,~ 
commands- related and unre~atedl ~ .-
~J Exercises- physical (touch ceiling, floor·etc. 
· ·clap hands over head. ) 




ski /Is con'd 
Can follow story sequence. . 
~ Cut up old Readiness Book that have sequence 
stories. They put pieces together as a puzzle. 
~ See-quez (order from Judy Company, Minnesota) 
They are sets of 4 pieces like an in-lay 
puzzle. 
~ They illustrate story of a fairy tale-
e.g. "The Three Bears" in four parts. Cut 
up- another child must work his neighbor's 
puzzle. 
Can hear and discriminate between different 
sounds. 
~ Intensity- loudness or softness (game- hide 
object, another tries to find it. "You're 
getting hot"- cl?-P loudly; "You're getting 
cold", clap softly). 
{£:;} Pitch- highness or lowness- Work with slnging 
games. "Yoo hoo •• n or 11Good Morning •• n They 
imitate pitch. Vary it! They reach high when 
pitch is high, bend low when pitch is low. 
~ Timbre- overtones around a fundamental note-
i.e. same note played by different instruments 
sound different because of timbre- as ex., 
violin, harp, f:J_ut9 clarinet, basson or oboe. 
~ Detecting gross differences in sounds of 
alphabet; 1-stops (p,b) 
2-fricative (c,f) 
3-glides (e) 
~ Detecting gross differences 1n words; (almost 






fi:JGeneral activities to help the children "hear" 
things in their environment. _ 
a. Play sound detective. Have a general listen-
ing period in which the pupile are asked to 
identify 'sounds that they hear outside or ill 
the classroom, or to tell sounds they hear 
when they are coming.to school or out for 
recess. Plan sounds they should have remem-
bered. Drop pin-etc. 
b. Ear-training game. •where am I?n Ask the 
. children to close their eyes. Go to a dif-
ferent part of the roon and ask: "Where am 
I?" Let the children try to tell from the 
sound of your voice where you are. Then let 
one of the children play the part of the 
leader of the game. 
• 
I . . . 
!. aud1tory •• 
! ··· ... skills con'd ·. 
c. Use a pleasant voice, an important voice, 
a weak voice, "Mother's calling" voice, 
Father with a deep voice. 
d. As the teacher taps on the tom-tom, she 
asks the children to hold up one finger 
for each tap heard, and to tap on their 
desks with their pencils the same number 
of times. 
AUDITORY DECODING- determine how well the child 
understands spoken language. 
This may signify: -short memory 




-failure to comprehend what it 
means to answer YES or NO. 
Curriculum suggestions: 
-memory games- rhymes 
-build experiences and verbalize on them 
-stress listening· skills . 
-simple Yes- ~o questions (Do you eat? Do you fl~ 
AUDITORY- VOCAL ASSOCIATION- determines how well a 
child can associate elements of spoken language 
and response vocally with the correct answer. 
This mal signify: 
-failure to get the idea- of completion 
-immaturity (many Echoic responses) 
-memory factor- keep goal in mind from first 
to second part 
-too narro\'l experiences 
-too res~icted verbalizations to express ideas 
Curriculum suggestions: 
-practicing completion-type sentences "Today is 
-practicing sentences letting children put in 
'adjectives and adverb~ . 
VOCAL ENCODING- determines how well a child can ex-
press himself vocally about objects which he 
sees and holds. 
This may signify 
-non-recognition, no experie~~ with it 
-non-recognition of colors, shapes, materials 
Carriculum suggestions: 
-&xplore materials from viewpoint- what else can 
we d·o with this? ·· -
-need a mental set towand flexibility, creativity 
(i.e. materials for houses; compare bed with 
table- its uses) 
AUDITORY;;:;VOCAL AUTOMATIC -measures how well the child 
has learned the elementary grammatical construction 
· of language. 
auditory 
skills cona 
This may signify: 
8.$ 
-poor language patterns in the environment 
-poor articulation 
CUrriculum suggestions: 
-good practice for usage 
-pictures with singular-plural (one bunny-
two bunnies) . 
MOTOR ENCODING- determines how well a child can ex-
press himself by gestures without vocal response. 
This may sign~fy: . . 
-need to be free-to express selves away from 
inhibition- to\'lard flexibility 
-failure to understand. "show me" 
Curriculum suggestions: 
-reduce ridicule- criticism- sense of failure 
-some "make believe" play housesi etc. 
pretend airplane 
foUDITORY.:VOCAL SEQUENCE~ assessed the· child's auditory 
memory for digits. 
This may signify: 
-poor memory 
-poor attention 
-sense of failure when it gets hard 
Curriculum suggestions: 




~ Motivation to speak comes from ~xperiences which the child 
is anxious to share. This is. the primary purpose of "tr~ps.• 
However it is also to give them first-hand experiences of 
those things they will meet in their readiness.. . 
A. Deepen perspective and enrich background by taking children 
through their neighborhood to Look for and ~ the things 
they've either not noticed or taken for granted. Teach them 
to observe! 
1-through school building- point out places, people and items 
of interest for the newcomer • 
. 2-through the neighborhood- (walks!) Point out such basic L things as sidewalk, street. signs, build.ings, buses, noises 1 
smells, etc •• A mural of all they saw will incite diecussiol 
~ 3-Grocery store- many children have never had the experience 
of really "taking in" the s1 tes in a gro·cery store, super-
N market or department store. Take them to all three, pointine · out aisles-(the beginniug o"£ understanding of classiflcatlot 
G ·occurs when they see all meat together, candy in one place, etc.); they will want to play store when they get home. 
U 4-Zoo- Although this possibly involves the expense of renting a bus, the excitement engendered by·an all day trip to the 
A zoo, eating lunch like on a picnic, and the bus trip itself will keep the children discussing for the week. This is a 
G wonderful opportunity for pointing out details, too. S- A tour of downtown with the lake- beach area included will 
E provide many a child with recollections of stories of his own, or possible experiences in the summer to come. Perhaps 
at this time you could stop at a pet shop and toy or hobby 
shop. 
6- Fire Stations- Pollee Stations. In introducing members of 
. the immediate neighborhood, a walk to the local fire station 
is very profitable. The fire chiefs are very cooperative if 
you merely call before avalancing 40 some children on them! 
?-A dairy farm also delights the children's natural interest 
. in animals and nature and g'-ves them the first-hand experi-
ence of several situations they will later read about. 
! (Ild CULMINATION 0~ AN EXPERIENCE TRIP: Experience Chart 
1. The greatest stimulus to speaking, reading and writing is 
through the use of the children's own materials. They can 
make an experience chart on a very primitive level by 
labeling all the objects or sights on a wall mural. The 
teacher makes flash cards ~or all the items of interest or 
those things on which she would like the children to focus 
their attention. They carry their "important" word with . 
them. When they return home, they wait until their "word" 
fits in the ~ory (sequence) and then illustrate their word. 
Later the children take turns •reading" the story of their 
trip • 
. 2- Correlate all the senses on these trips. Whether it be the 
walk through the neighborhood in the fall, or the spring, 
have them listen, look, touch, smell, and even if possible 
taste all that they encounter. Although your children need 
basic things pointed out to them, such as "This is a tree,• 
don't be afraid to mention the kind of tree for those more 
advanced in the language. This extending will be notlcable 
upon returnil1g. The children may illustrate different kinds 
of leaves w1 thout yottr telling them. Collect many things on 
your trip and make a book.(also look through magazines and 
cut arid paste relating thtngs). Later small groups _can 




(1·, con'd • ., 
[/;: 
:3- Develop vivid sensory images while on your trip. T~ey close(r· 
their eyes and try to'·hear that again"- "feel that again"-
v1sualize that again. "vlhat does lt remind you of?" 
4- Other activities as follow-up experiences for trips. 
a. Illustrate their experience (zoo, farm, super·market etc.) 
b. Bring pictures from home about the experience (You pro-
vide magazines for those who don't have any at home.) 
c. Illustrate any other like experience they have had with 
their family on a trip. They lfread" it to the class. 
d. Break up into small groups l5 or 6) Appoint a leader. 
Each child gets a turn tell1mg his or her story to the 
class. f This way more children get the experience of .... 
speaking in small groupst to their peers. The leadel .. sees~-> 
to the order and manners of the other children in his 
groups and calls on the "next" tihen the first child 
finishes, etc.) · 
e. Strengthen their ability to ~mber by bringing up key 
words of things of interest- or telling part of a story 
and they finish it. Review vocabulary you desire to de-
velop by the following games: . 
1-Fishing (same device as for color words- substitute 
pictures they must identify) _ 
2-Apple Tree (draw tree on board w~th apples. ~f they 
can name your picture, they draw a picture inside 
apple, like the one you held up.) 
)-Hopscotch- can pick up picto.r.e if th~y knO\~ 1 t. 
(!II~ Arti.culate Clearly- teacher must speak slowly and use hand. 
A. Clear enunciation- Use a hand mirror: let the child com-
pare your mouth formation with his own. Repeat at least 
three times before you expect the child to make or imitate, 
• 
a difficult sound. ' 
*for the Negro child- he only bears last four words 
because parents speak in four word sentences. 
B. Correct pronunciation- Resort to hand mirror again. Be 
child knows where one word ends and.another begins. 
Ex. all over- one could.take over as lover, moving 1 sound 
over. They tend to drop all l> 1 from ends of words. · ·.· 
c. Proper pitch- Especially with t'orelgn speaking children ~> 
there 1s a tendency to use a monotone voice. That's why 
it's important to keep vocabulary in a sentence pattern. 
They must speak loudli; ror fear of being wrong they speak 
so softly. . 
d. Imitates correct patterns of speech by close observCition. 
1-Sounds of animals, instruments'; nature should precede 
this more complex imitatlon. · · 
2- Provide experiences so that the child can use and expres 
ideas verbally- can convey. ideas relating to the past, 
present and.,future. Can tellstories suggested by pictures 
can enumerate, describe, interpret. Can retell stories 
already told; can tell the •who 8 or •what" of the story; 
can tell "what happens 11 of the ttory; can dramatize a 
story(puppets, television made out of a cardboard box, 
merely dramatizing.) , 
• 
con a •• 
(IV.l Child should express self spontaneously; be able to repro-
duce pronounced 2 or J syllables and be able to remember a 
five word sentence. We should encourage more complex 
structure. 
e.g. Maryts dress is green. 
Mary's party dress is a light green. 
Mary's pretty party dress is a light green nylon dress~ l!J Types of language activities that should be provided; 
1- Children talk to adults. 
2- Children talk to other children. Learning is an individ-..- ,~ 
ualized process; small groups are core conducive to -
learning. 
3- Children talk to individuals as well as groups. 




5-They should have the opportunity to react- to express a 
reaction- to an experience. -
6-The tape recorder affords an experience of listening to 
ones own voice in different moods. Repeating a sentence 
in several different "voices" often illustrates mood 
more than any explanation of a situation. The children 
enjoy hearing their own and other children's voices. 
(VI.I Equipment to incite conversations. 
1- puppets- hand puppets made out of paper bags are simple, 
inexpensive and oh, so individualized. - .. 
2- Flannel Board- affords motion as well as visibility. ~his 
added dimension on mobility fascinates the children. Back 
pictures, magazine pictures etc., with small pieces of 
felt. 
)-Dress up- affords an opportunity for real_life and make 
believe conversations. Can use that also as a lesson in 
comparisons, develop humor, etc •• 
4- T.V. set made out of cardboard box. 
5- Toy cash register and money. 
6-Plants, fish and turtle- can discuss care of, use of etc ••. , 
( ?- ~i.irror- can speak about facial expressions ••• inference. 
YII:J Use well-known stories, e.g., fairy tales to promote 
language development. . 
1-Sequence, details, comparisons-etc., can be brought out 
in ~he Three Bears." 
2-Nursery Rhymes- have them put them in their own words. 
J- Use filmstrips- they tell the familiar story while you 
flip the pictures. · . · 
{YIII) Dral·l conclusions- combining thinking skills with language 
ability. 
1-"What could be about the same size?" 
2- To teach verbs- "What could I do in this picture? 0 
(have different settings- home, school, playground, stor 
)-Generalizing- same things could be different colors-
appJes, cars, etc;. 
1 
. VISUAL 89 
.{!;] Learns to recognize names-
a. One's own -name cards on desk 
A<l~ -Bulletin Board-(children's name are 
~q3r1~11~ pasted on flowers as the center 
~ '\?'<lb~ f(JL ~~sun smiles on them.) . 
~ c~ ~ see vl 
b. Teacher's 
1-Ditto with name of teacher; I am or 1 My name 
is ". Children draw her picture in large blank 
space provided. (see V2) 
2-Compare with name on board. 
c.Other children's 
1-Game-map or match name cards with different names 
on flowers on bulletin board. 
2-Find names on chalkboard- match -ttith name card. 
d.Objec ts-v-
Label all real things in room; e.g. door, clock etc. 
e.Places- · 
Make flash cards labeling places" in school. Take 
. children on experience tour of school. Compare labels 
· on door with flash cards(office, girls, in etc.) 
~Learns to distinguish colors (see V5) and color names. 
a. Games-
1-fishing- (paper clips on fish) stick maq,e by small 
magnet attached to string end of stick. 
2-Shoe String Chart- holes with long shoe str1ng or 
yarn connecting like colors or colo words. ~ 
)- Look for colors (d1f't'erent shades) RE-D '•tf£u.o-NI 
in magc..zine~; ~make color booklet. \e.Lu§J·'-IRtt> ] 
b. Instructional hias; 
1-Milton Bradley color Charts ($6.00) 
2-Color chart llke Venetian blind made be attaching 
flash cards with strings or yarn. 
)-Teach color words as reading vocabulary with leads. 
4- Real balloons on bulletin board; paper ones to 
match in game situation. 
,-.~Can recognize Pictures of objects, places, people--
generalize {pictures slightly different- couch, chairs. 
different shapes, yet they are chairs!) · 
~Can classify things in large categories- toys, food etc. 
1-Pockets }'----?\ with key pict_ure to help child to 
To'l \ "read words. 11 ~ 
2-Cans or Boxes in which to drop picture ~ 
3-More involved classification--reason for, or purpose, 
general use of thing. Push children to this more abstrac 
level of classification. . 
~---4- tz•ansporta t ion 
r~ 1-J... communlcatlon 
liELEP\\o~t} 
*Please see papers marked V1,V2 etc. for additional 
practice exercise materials. 
• 
.}: 




1- Films-Main Branch of the Chicago Public library 
has an excellent primary collection. Any 
school may have its name listed by requesting 
such that it be! (overnight loan) 
2- Filmstrips- CUE's materials are extensive; also the 
Chicago Public Library will send you its 
listing upon re~uest. (? day loan} 
3- ~agazines- any doctor s office will he~p supply. 
4-Pictures- Public library has wonderful collection; 
alse CUE; also outdated Books c~n be cut up-
Readiness Books of different series! 
S-Children's illustrations- These emit more response 
than any of the above because of the "ego" interest. 
(However, the drawback lies in the po-ssible immaturity 
of their art.) 
6-Develop eyes to adjust to "close" work. 
a. Sewing on construction paper- simple square or 
straight lines or sewing cards. 
b. Stringing beads 
c. Putting details of a face on small ci~cles~ 
7- Can detect gross- Likenesses and differences \.seeV8) 
a. Cereal boxes cut up- two p~ctures exactly the same, 
one differemt. Ask, "How \ r: / 
are they alike? etc.. LW ~ ~~ . 
b. Large faces of clowns with or without hats;· two 
alike, one slightly different. . 
c. Lines- straight, crooked, stick men with hands up-
down etc.. · 
d. Signs- stop signs, No Parkine signs etc. 
e. DireGtions- same pictures, some facing left, some 
r1P:ht 
8- Can detect minute differences (see V9) 
a. Move from real objects to pictures of, to geometric 
things and shapes 
b. Observe size: 
-small and larger 
-thin and fat 
-tall and short 
c. Observe position: 
-first, second, middle, last 
-up, down, on, under, near 
9- Number Concepts 
a- Can count from (1 to .5) Ro-te and are able to 
distinguish groups of 0-5. 
b. left and right, top and bottom, high and low. 
• 
TACTILE 91 
•All children are intensely interested in 
the 'what, why and how' or tbe phenomeua about 
them. fhey lQQk, touch, listen, smell, and even 
taste to· satisfy their cur:los1 ty about what things 
are, why they are there, and how they operate. All 
early childhood educators know ~hat the quality _of 
learning and the imagery necessary for word building 
come from varie~ experienoes.in observing, handling 
and manipulating everything the environment bas to 
offer. Self~directive materials can help children 
to see differences in size._.. shape, color and. tex-
ture;; all of which help thea understand spatial 
relations, and achieve technical mastery. Eye-hand 
control is essential for reading, ;:ri ting and other 
learning arts. All perception should lead ulti-
mately to creativity and invention. If a wide 
variety of objects which 111ustrate·~ similar pro-
blem is offered, the child has a. good chance to form 
a generalizatiol!D.. Often children take apart and put 
together objects in configurations which were not 
necessarily intended by the material. This is in 
the nature of discovery and invention, and is the 
kind of imaginative play, which we call creativity.• 
SENSORY AIDS; 
Long before the child bas the vocabulary to 
descl'ibe them, he knows something about hardness 
and softness, stillness and movement, heaviness 
and lightness, smooth and rough- in terms of the 
degree of resistance he meets in his relationship 
with things. These notions are incorporated in 
his operational uniyersals. First-hand sensory 
contacts are for most, simple and yet an achieve-
ment which gives strong emotional satisfactions 
that open the door to further learning. 
A. Tack on an old fra.e,material or something 
similiar that has snaps;· hooks or a zipper 
on it that the ch11d can work with. 
B. Bractice dressing and undressing. (Sears 
usually is most cooperative in supplying 
a manikin which can be dressed and undressed. 
c. Play games in match1ng:maberials and texture. 
. (ex. make two of everything-like sandpaper 
square on cardboard. Put one cardboard with 
otber. samples too • 1u a dog house or tent or· 
something similiar- child without looking, 
just feeling must ~1nd partners!) 
D. Etch-A Sketch which very inexpensively can 
be purchased, offer a wide experience in 
what a line can do. 
E. Many games in matching and nam!ng colors 
should take place. (sample pieces.of colored 
plastics offer a ~ascinat1on) . 
F. Bracelets made of paper and ~orn on the 
right hand for a da7. 
· .. ~ ~ ·-
• • 
92 
tactile cona . 
G. Using a mirror. Light holds much fascination 
for all children. Although it travels in a 
straight line, it can be bent, reflected, 
broken up; 1t can create shado\'ls, distort and 
do hundreds of playful tricks. Try it! · 
H.Stringing beads, pumpkin seeds or the like! 
I. Weaving mats •• 
J. Sewing on perforated cards(Paste a picture that 
is simple in drawing on cardboard, punch holes 
around picture and use for sewing!) . 
K. Peg boards . 
L. Building blocks and material that can be used · 
for constructing! 
M. Puzzles (Simple in,picture and shapes!) 
N. Shadow plays 
o. Puppets . 
P. Any art work that involves cutting, tearing, 
pasting or p8 inting!(finger painting) 
Q. Working with clay! (Now there are so many subs-
titues for material s1miliar to c~ay- the child 
needs always to be working with his hands!) 
R. l'hythm instrumen"t;s 
s. Creati~e dancing'fimprovisations require bocly 
control and perceptivity unmatched by the use 
of verbal expressions alone. 
"All educators agree that impressions from the out-
side world are received by the five exterior sense 
organs- through seeing, touching, tasting, smelling 
and hearing. If these impeessions enter the brain 
simultaneously, their future association is assured, 
ability to recall each sensation is strengthened and 
the learning process is aided d:mmeasurably." 
Your job is provide the environment for .the above 
·mention! Challenge your creativity! -
• 
. ·~ . ~
,, 
WRITING 
Child's response !2 Rencil ~ ~r! 
? months- crumble's paper! 
lt years- horizontal scribble (when a child 
plays in mud or sand etc., he will 
only pull the stick towards himself) 
J years- child successfully crosses lines 
4 years- child can make a square 
6 or 7 years- a child can make a· triangle! 
Your readiness shou.ld first include many manipu-
lating objects etc. which strengthen muscles -
1. Show how to make horizontal lines. 
game; (Roll calli on board take roll call like 
~--~th~is; in time. et them take roll call) 
{bo!js-\l\\ J (i)i\"\G-U~/ a\\ bo O.t\d cju·\s-\1\\ \\\ \ 
2. Develop making a circ·le! 
J. Show differences in lines. (tall lines, short 
lines etc.) 
4. Left to right sequence! You make a pattern and 
let them repeat it • 
fo\oal }o\od\ 
S.Matching shapes! w::l 
b4 \ 6 it ox $ \ 0 ~--
6. Completing shapestr><;L~ 
?. Learning letter forms; 
a- seeing differences 
b- identifying upper and lower case letters 
c- Matchlng upper and lower case lette~s 
*When ready to begin alphabet-:- The Lambertv :oc2anl: 
publishes a series by the School Sisters o!' s~. 
Francis (Milwaukee) that is excellent. It comes 
in sheets; the practice sheets correlate with the 
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Since this object is large and.simple, it may be 
cut out and pasted on construction paper and used as 
a page in picture book. , It also may be colored a 
specific color, as orange, so it can serve as color ---- - -- page. -- ...... , .... , ~ 
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DEVELOPING VISUAL MOTOR SKILLS. This picture is a little more com-
plicated than the simple outlin•.)s. It vJould be good as 
STAGE 2 in developing motor control. It can be saved 
as a dictionary page. 
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DEVELOPING VIGU.!U DICHir/:ILA'lliON I1\f . :>EV~HAL CO:LCH .:UHDS Of~ ONE PAPER 
At . .D DEV BLCf'i'iBNr OF FIBER I'lOi.rOR CCJ'•·rHOL. 
This may be c (:nsidered bta:se 2 in the visual vwrd 
---~ a socie.tion and motor It also will require 
a longer attention 










.D:E]l.ELOFING A HIGHER LEVEL OJ? VIfJUAL .DIBCRI:. Il\ATIOfi AND 1·10TOR SKILLS 
This also helps to develop longer \vorking span. 
This would be considered the 3rd Stage of the 
Visual and Motor Skills 
because it requires 
finer movements and more 
color words to associated 
with the color word under 
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DEVELOPING MOTOR AND VISUAL SKILLS 
DIRECIJ.'lONS: Color and cut these shapes 
and have child paste them 
on second sheet 
Color v.Jords should 
be displayed so 
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>EVELOFING MOTOR ANDVIdUAI, SKILlS 
DIRECTIONS: Paste shape on 













DEVELOPING ASSOCIATION SKILL Have the child outline the egg. Use 























association can be: 
' , Cow and milk 































DEVElOPI:NG ASBOCI/.~.TION SKILL Have !::;he children color chick. Cut 
• 
it out and pasta it on the egg or have them tear 
the egg to resemble a cracked shell and the 
chick coming through. This lflay be the culminating 
activity on the unit o~ food labeling • 
. \ I _r.n 1 ck 
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DEVELOPING CONGE:- TS OF GEOl\lETRIC Bd.APES OF bQUARi; AND TRIANGLE 
IN SMA LER BHAPE. .Have the child outling the shape 
and see if he can re~Jroduce two smaller ones within 
the same shape. This may not be achieved by all, but 
it is a good study of motor and visual developement. 









































THE COI'fCE:-e.r OF BIG AND Sl'IALL. This page can serve tvJO 
needs. It can be use.d as a pre-test to check the knO\V'-
ledge of this concept, or it can be used at the end of. 
the period to see if the child has mastered the concepts 
of big and little,Oral direction, such as "Put a line under 
the big tree,"etc. may be used,· but do· not use it unless 
the concept of under, over, around has been estahltshed. 
. ...• . . . . . . ---- -... ·- . 
·uimple. color directions may be used also, as ••• color the 
i .. -~~g tree green and thle lit. tle j;ree\ brown. 
, . ' --....... I ! t • '1. ' . . i .. ' ... . i 
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DEVELOPING VISUA\ DISQ,RiflliNATION. Use sj mpl.e ohje~only one 
detail t.h-Q.t differs. Pictures sho11l d he known to the 
Stage 1 child. O;a~vl~;k and ·.reas.on.i.ng_.should precede this work. 
C) 
L __ _~-"'_ ;_ .. . -~ A:? 
--------~----------"J..-----+---...;..;.._->..£.-__ ---' 
105 
DEVELOPING VISUAL DISCRIHINATION Here three objects e.re presented 
which includes generalization of things as buildings, 
animals, toys, ect. ·The discrimination still j_ncludes 
STAGE 2 the whole object, not specific details. Let oral work 






DEVELOPING VISUAL ·DISCRININ!iTION \:JITH 3 OBJECTS. Still keep 
BTAGE .. 
·3·-
details simple and let the child have a concept of the picture. 
This is a good place to review generalization, as fruit, 
animals, clothes etc.The ~hild is to color the same picture 
101 
DEVELOPING VISUAL DISCRIMINATION. This would be the last stage 
in this skill. This would lead to the st p of detail 














DEVELOFING RELATIONSHIP SKII,LS ;I'HAT CiH·i BJ.:: U:JED. l!'O.H OHAL E:X.I'RE;Jt>ION. 
Directions: · 'I'his is Part 1 ofthe Picto-gram. The child is permitted 
to color, cut and then arrange on a large sheet of paper 
a picture th~t · erve as a basis for oral 11 shm"l and 
tell" t?
1 
. time. ·. ~
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PAGE 2 - l'ICTO-GHAM 
110 
-~~~ .. -~ -- .......... _._ __________ ._ __ ---~--~-----.... ~--- ... . 
'~· ........... 
·PAGE 3 - PICTO-GHAN 
For additional ideas of other Picto-grams we use general 
setting that are familiar to the child, as kitchen, store 
neighborhood, plaT;round, etc. \Je start \vi th the bird 
story bec;1.use t·:·Jis eliminates the unfamiliar experience 





DEVELOPING ORAL LANGUAGE SKILL AND CONCEPT OF BIRD, NEST AND TREE. 
Have the child add details to this picture after you tell 
a story about the bird, ·a nest and tree. This story can 
easily be produced by the teacher, using simple sentences 
and color words. 
SAMPLE OF STORY: 
.1\'Iother blue bird came dmvn. 
che stood next~o a 1al!_groen troe. 
High above her head, !vJo ba.b;z:: blueDrrds 
were waiting for their· dinner. 
\vhat would Mother Blue nird bring 
her-little babies? 
This story and picture ce.n be used 
to check tho concepts of the unerlined 
words. In most cases, the first 
telling of this story will show the level 
of auditory skill. 








DEVELOPING LEFT TO RIGHT MOVEMENT. Use first as oral work. Then 
let the children draw the line with crayon, or paste 
yarn over the broken lines. This gives an excellent 





DEVELOPING DIBCRIMINATION FOR VISUAL LETTER FOHl''lATION. This would 
be STAGE 1, since the letter shape is large and can be 
easily trace over with a .crayong.All shapes should be 
traced and those crossed out that are not the same. 
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PEABODY PICTURE VOCABULARY TEST Form 
Individual Test Record A 
Name ______________________ ~~~----------------~~~------- Sex: 
(First) (Initial) (Last) 
M F Grade 
(circle) 
School _________________________________________ Teacher ________ ~------~--~~---------------
(or address) (or parent or phone) 
Calculation DERIVED SCORES Year Month Day 
Ceiling item 
Errors 
Mental Age (M.A.) ___ _ Date ________________ _ 
Intelligence quotient (1. Q.) ___ _ Born ______ _ 
Raw score Percentile ( 7c ile) ___ _ Age 
Examiner ____________________________________________ Time __________________ __ Code _________ _ 
JAN. 1 FEB. 2 MARCH 3 APRIL 4 MAY 5 JUNE 6 JULY 7 AUG. 8 SEPT. 9 OCT. 10 NOV. 11 DEC. 12 
TEST BEHAVIOR 
Examples needed: 
Type of response: 
Rapport: 
Guessing: 




Need for praise: 






Hearing: necessity to repeat 
stimulus words 
____ only 1 
____ Subject pointed 
___ easily attained 




_____ none noted 






____ 2 or 3 
___ s. called numbers 
___ slowly attained 





___ some needed 
____ average 
__ slight 
__ over 3 
___ Examiner pointed 
__ poor rapport 
__ resisted guessing 
___ slow 
__ taciturn 
__ very attentive 
__ frequent 
__ much needed 
____ hypoactive 
__ heavy 
__ walks with support __ none 
__ fairly intelligible ___ unintelligible 
__ seldom ____ often 
___ S. wore hearing aid ___ s. watched examiner's lips 
and face closely. 
Vision: distance of eyes from page ____ under 8" ____ average ( 8" -20") ____ over 20" 
___ s. wore glasses ____ s. owned but did not wear 
glasses during test. 
Other physical characteristics: 
OTHER INFORMATION· (previous tests, dates, scores etc.; teacher estimates of vocabulary, 
intelligence, achievement; school or work record) 
yright @, 1959 by Lloyd M. Dunn. All rights reserved. The reproduction of this form by mimeograph or in any other way is a violation of the copyrh:tht law. 
Litho in U.S.A. 
Name _________________________________________________________ __ Form A 
Item Resp. Key Word Item Ilesp. Key Word Item Resp. Key Word 
1 (4) car 51 ( 4) submarine 101 (3) graduated 
z (3) cow 52 (4) thermos 102 (2) hieroglyphic 
3 (1) baby 53 (3) projector 103 (1) orate 
4 (2) girl 54 (4) group 104 (3) cascade 
5 ( 1) ball 55 (3) tackling 105 (4) illumination 
:·-
6 (3) block 56 ____ (1) transportation 106 (1) nape 
7 ____ (2) clown 5'7 (1) counter 10'7 (2) genealogist 
8 (1) key 58 (2) ceremony 108 (2) embossed 
9 (4) can 59 (3) pod 109 (4) mercantile 
10 (2) chicken 60 ___ (4) bronco 110 (2) encumbered 
11 (4) blowing 61 (3) directing 111 (4) entice 
12 (2) fan 62 (4) funnel 112 (3) concentric 
13 ( 1) digging 63 (2) delight 113 (3) vitreous 
14 ___ (1) skirt 64 (3) lecturer 114 (1) sibling 
15 ( 4) catching 65 (2) communication 115 ___ (2) machete 
16 (1) drum 66 (4) archer 116 (4) waif 
17 (3) leaf 6'7 ( 1) stadium 11'7 (1) cornice 
18 (4) tying 68 (1) excavate 118 ____ (3) timorous 
19 (1) fence 69 (4) assaulting 119 (1) fettered 
29 (2) bat '70 ___ (1) stunt 120 (2) tartan 
21 (4) bee '71 (1) meringue 121 (3) sulky 
22 ___ (3) bush '72 ___ (3) appliance 122 ( 4) obelisk 
23 ( 1) pouring '73 (4) chemist 123 (2) ellipse 
24 (1) sewing '74 (3) arctic 124 (2) entomology 
25 ( 4) wiener '75 (4) destruction 125 (4) bumptious 
26 (2) teacher '76 (3) porter 126 (2) dormer 
27 (3) building '7'7 (2) coast 12'7 (2) coniferous 
28 ___ (3) arrow '78 ( 4) hoisting 128 ( 4) consternation 
29 ___ (2) kangaroo '79 (1) wailing 129 (3) obese 
3ct (3) accident 80 (2) coil 130 ( 4) gauntlet 
31 (3) nest 81 (3) kayak 131 (1) inclement 
32 (4) caboose 82 (2) sentry 132 (1) cupola 
33 (1) envelope 83 ( 4) furrow 133 (2) obliterate 
34 (2) picking 84 (1) beam 134 (3) burnishing 
35 (1) badge 85 (3) fragment 135 ( 1) bovine 
36 ( 3) ,goggles 86 (2) hovering 136 (4) eminence 
37 (2) peacock 8'7 (3) bereavement 13'7 (3) legume 
38 (3) queen 88 ( 4) crag 138 ( 4) senile 
39 (4) coach 89 (2) tantrum 139 (2) deleterious 
40 (1) whip 90 (1) submerge 140 (4) raze 
41 (4) net 91 (3) descend 141 (2) ambulation 
42 (4) freckle 92 ______ (2) hassock 142 (1) cravat 
43 (3) eagle 93 (1) canine 143 (2) impale 
44 (2) twist 94 ( 1) probing 144 (4) marsupial 
45 ( 4) shining 95 ( 1) angling 145 (3) predatory 
46 (2) dial 96 (3) appraising 146 (1) incertitude 
47 (2) yawning 9'7 ( 4) confining 14'7 (2) imbibe 
48 (2) tumble 98 (4) precipitation 148 ___ (3) homunculus 
49 (1) signal 99 (1) gable 149 (4) cryptogam 
50 ___ (I) capsule 100 ( 1) amphibian 150 (3) pensile 
PEABODY PICTURE VOCABULARY TEST Form 
Individual Test Record 
B 
Name ___________ "'"':"::::--:-:--------~':':":'"-:-:---- Sex: M F Grade-----
(Last) (First) (Initial) (circle) 
School ________ ~~~----------Teacher _____ ~--~-~-~--------




Calculation DERIVED SCORES 
Mental Age (M. A.) ___ _ 
Intelligence quotient (I. Q.) ___ _ 
Percentile (%ile) ___ _ 
Year Month Day 
Date 
Born __ _ 
Age 
Examiner _________________________________________ Time ----------- Code 
JAN. 1 FEB. 2 MARCH 3 APRIL 4 MAY 5 JUNE 6 JULY 7 AUG. 8 SEPT. 9 OCT. 10 NOV. 11 DEC. 12 
TEST BEHAVIOR 
Examples needed: 
Type of response: 
Rapport: 
Guessing: 




Need for praise: 






Hearing: necessity to repeat 
stimulus words 
__ only 1 
__ Subject pointed 
__ easily attained 




__ none noted 






__ s. wore hearing aid 
Vision: distance of eyes from page __ under 8" 
__ S. wore glasses 
)ther physical characteristics: 
--2 or 3 
__ s. called numbers 
__ slowly attained 








__ walks with support 
--fairly intelligible 
_____seldom 
__ over 3 
-Examiner pointed 
__ poor rapport 











--S. watched examiner's lips 
and face closely. 
__ average (8"-20") --Over 20" 
__ s. owned but did not wear 
glasses during test. 
::>THER INFORMATION (previous tests, dates, scores etc.; teacher estimates of vocabulary, 
intelligence, achievement; school or work record) 
,yriaht, e, 1959 by Lloyd .M. Dunn. All riahts reserved. The reproduction of th1s form by mimeoaraph or in any other way Is a violation of the copyright law. -
Name Form I 
Item Resp. Key Word Item Resp. Key Word Item Resp. Key Word 
1 (2) table 51 ( 1) locomotive 101 ( 4) incandescent 
I (4) bus 52 (2) hive 101 (3) cornucopia 
3 (2) horse 53 (4) reel 103 (2) ascending 
4 (3) dog 54 (1) insect 104 (1) summit 
5 (4) shoe 55 (1) gnawing 105 (3) caster 
:, 
6 (4) finger 56 (2) weapon 106 (2) lobe ., (3) boat 5"1 ( 3) bannister 10"1 (3) patriarch 
8 . ( 2) children 58 (1) idol 108 (3) sampler 
• (1) bell 59 (1) globe 109 (3) ingenious 
10 (4) turtle 60 (3) walrus 110 (1) repose 
11 (2) climbing 61 (1) tiling 111 ( 3) constrain 
lZ (1) lamp 62 (3) shears 112 (1) tangent 
13 (3) sitting 63 (1) horror 113 (4) sconce 
14 (2) jacket 64 (4) chef 114 (4) hoary 
15 (1) pulling 65 ( 4) harvesting 115 (1) pendant 
16 (2) ring 66 ( 3) construction 116 (1) prodigy 
1"1 (1) nail 6"1 ( 4) observatory 11"1 (2) casement 
18 (2) hitting 68 ( 4) assistance 118 (1) quiescent 
19 (3) tire 69 ( 2) erecting 119 (4) talon 
zo (3) ladder "10 ( 3) thoroughbred 120 (1) chevron 
11 (1) snake "11 ( 2) casserole 121 (4) feline 
IZ (1) river '72 (4) ornament 122 (2) cairn 
23 (4) ringing '73 (3) cobbler 123 (4) convergence .:-_,.:: 
24 (4) baking '74 (2) autumn 124 (3) apothecary 
25 (2) cone '75 (3) dissatisfaction 125 (2) indigent 
Z6 (3) engineer '76 ___ (4) scholar 126 (4) edifice 
I"' (4) peeking '7'7 (1) oasis 12'7 (3) scallion 
28 (1) kite '78 (3) soldering 128 (1) infirm 
19 (1) rat '79 (3) astonishment 129 (1) emaciate 
30 (1) time 80 (1) tread 130 (2) catapult 
31 (4) sail 81 (2) thatched 131 (2) arable 
IZ (2) ambulance 82 ( 1) jurisprudence 132 (4) orifice 
33 (2) trunk 83 (2) sapling 133 (3) renovate 
34 (4) skiing 84 (3) arch 134 ( 1) precarious 
35 (2) hook 85 (4) dwelling 135 ( 2) dromedary 
36 (1) tweezers 86 ( 1) lubricating 136 ( 1) pedagogue 
I"' (3) wasp -~ 8'7 ( 2) pedestrian 13'7 (1) sepal 
18 (2) barber 88 (3) vale 138 (3) lethargic 
39 (3) parachute 89 _ (3) jubilant 139 ( 4) delectation 
40 (4) saddle 90 (2) laden 140 ( 3) embellish 
41 (3) temperature 91 (2) pursuit 141 (1) osculation 
4Z (1) captain 92 (4) goblet 142 ( 2) cincture 
43 (2) whale 93 (2) rodent 143 ( 3) barrister 
" (4) cash 94 (3) confiding 144 (3) carrion 45 (1) balancing 95 ( 4) reclining 145 (2) lanate 
46 (3) cobweb 96 ( 1) frisking 146 (4) chirography 
4"1 (3) pledging 9'7 (2) moat 14'7 ( 1) mendicant 
48 (1) argument 98 (3) salutation 148 (1) saltation 
41 (3) hydrant 99 (2) barrier 149 (2) florescence 
50 (4) binocular 100 ___ (3) foal 150 (4) culver 
~~~~t: 
SCHOLASTIC TESTING SERVICE, INC. 
The Steinbach Test of 
Reading Readiness 
By M. Nila Steinbach, Ph.D. 
Date 
Name ------------------------------
Date of Birth -------------------------
Age 




· .. -_' 
Copyright@ 1965 by Scholostic Testing Service, Inc., Bensenville, Illinois. 
', .. ~ .. ~ • .. ·' ~ ' 
1 a Identifying Capital Letters Named: 
0 E F Y L A 
1) 14) 
D s 0 u Q F v D T G 
2) 15) ·-.---.· 
E R y F A z w c p u 
3) 16) 
F X p L z K G R F z 
4) 17) 
s c u B D D L y J 0 
5) 18) 
F I B H L z J R I y 
6) 19) 
p M L u J s G 0 T c 
7) 20) 
.B R X A F I J F L N 
8) 21) 
0 F w B p u w K M v 
9) 22) 
E v J F L c T G J 0 
10) 23) 
B z R s p L z F s B 
11) 24) 
L N w T M F K Q X E 
12) 25) 
c B H D 0 Q 0 G c T 
13) I 26) 
K N s M E F p v T w 
?art 1 a Score (No. right): 
~ 
1 b Identifying Lower Case Leffers Named: 
0 d e 0 c g 
1) 14) 
0 z n X s a e g v c 
2) 15) 
s b z 0 f b k h t 1 
3) 16) 
'ID e c y 0 e 0 c r m 
4) 17) 
n v w u m u w n v r 
5) 18) 
1 k g t h y 1 t k f 
6) 19) 
k . g p y J v u w m c 
7) 20) 
y s f 0 z . t . k a J 1 
8) 21) 
c g e a d 1 t b h f 
9) 22) 
f h t q v f m q X z 
10} 23) 
n r h m u n p d q k 
11) 24) 
w c n y v d m q p b 
12) 25) 
v u r n e q p g b d 
13) ' 26) . 
t 
. f q J 1 p y b q t 
Part 1b Score (Number right): SCORE (Number right) - Part 1a + 1b: ----
2 Memory of Word Forms 
A. 9) 
he be me moo saw . was see IS 
B. 10) 
us up so use of for from or 
1) 11) 
said . saw was IS rat cot can cat 
2) 12) 
be do of oh hat top hot hen 
3) 13) . -
am an at now them then with not 
4} 14) 
boy barn ball tall was went want not 
5} 15) 
doll ball dog roll horse mouse house hose 
6) 16) 
us pup under up no of only on 
7) 17} 
ran run sun red made make wake many 
8) 18) 
big ' did dig get will white with thin 










































~ ·A 17 
window piano 
18 <;;;;;; • 








SCORE (Number right): -----












SCORE (Number right): -------
TOTAL SCORE, Parts 1, 2, 3, 4 -------
The Steinbach Test of Reading Readiness 
SCHOLASTIC TESTING SERVICE, INC. e BENSENVILLE, ILLINOIS 
Date Name 
---------------- ------------------------------------------------------
Date of birth Age: Years Months ----------------- ---------------- -------------------






















TEST 1 TEST 2 TEST 3 TEST 4 TOTAL READING GE 
0 o. 0 0 0 0 
52 18 20 12 98-102 3.1+ 
16-17 11 94-97 2.9-3.0 
50-51 14-15 19 89-93 2.6-2.8 
46-49 12-13 18 10 82-88 2.2-2.5 
40-45 11 15-17 9 73-81 1. 9-2.1 
31-39 9-10 13-14 7-8 61-72 1.7-1.8 
22-30 7-8 9-12 6 50-60 1.5-1.6 
16-21 5-6 5-8 4-5 41-49 1.3-1.4 
0-15 0-4 0-4 0-3 0-40 1.0-1.2 
TEST 1 TEST 2 TEST 3 TEST 4 TOTAL EXPECTED 
Letter Word Auditory Language SCORE END-QF-YEAR 
I d. Memory Discrim. Coli) pre. READING GE 
Other Information 
M.A.: C.A.: IQ: -------------- ------------- ----------
Test Used: -------------------------------------------
Vision=--------------~------------------------------
Hearing: __________________________________________ _ 
Observations (language, general information, experiences, 
home environment, health, handedness. ) 
ACTUAL 
END-QF·YEAR 
READING GE 
0 
